Professional Development Programme foi 
Teacher Educators of Sri Lanka 


(Sept. 25 - Dec. 24, 2000) 



National Council of Educational Research and Training, 
Sri Aurobindo Marg, New Delhi 
India 


December 2000 





CONTENTS 


Preface 

Chfcr No. 

1 

2 . 

3 

4. 

5. 

6 . 

7. 

8 . 

9. 


i to iii 


Theme 

Programme Inception 
Course Design 
Sri Lanka and ’ a 

Country Profiles and Educational Scenario 
NCERT, Its spectrum 

Teacher Development Approaches and f^atcgics 
Thrusts for Educational Change* Global Perspective 
Efficiency Building in Teacher Education Institutions 
School Curriculum Renewal in India 
New Pedagogies and Concerns 


Page No. 

1 


5 


12 


37 


48 


55 


60 

68 

74 


Annexures 


(i) List of Participants 87 

(ii) List of Resource Faculty 89 

(m) List of Assignments 93 

(iv) Visitation to Places of Cultural Interests 95 

(v) List of Educational Institutions visited 96 




Preface 


The National Council of Educational Research and Training (NCERT), an 
apex institution in the field of education in India has multifaceted roles 
and functions. One of the roles is to functionalise the bilateral cultural 
exchange programmes executed between the Govt, of India with other 
countries of the world. Secondly, it acts as a forum for international 
cooperation in the areas of teacher development, curriculum 
development, research and other developmental activities. 

It has several constituent units, departments, institutes etc. specializing 
in specific areas. For example Department of Teacher Education and 
Extension (DTEE) plays a crucial role in providing in-service education to 
teacher educators. The International Relations Division (1RD) 
coordinates international programmes with the help of other constituent 
units of the NCERT. 

The NCERT had received a communication from the Director General, 
National Authority on Teacher Education (NATE) Sri Lanka for providing 
a professional course to Sri Lankan teacher educators. These were to be 
from various National Colleges of Education in Sri Lanka with a 
professional background of elementary teacher education. Some of them 
have also been involved at secondary teacher education levels. The 
NCERT accepted the proposal and entrusted the Department of Teacher 
Education and Extension with the responsibility to conduct a three 
month programme in collaboration with International Relations Division. 

The following areas of the course were stipulated by the NCERT, New 
Delhi and the NATE of Sri Lanka: 

1. Current status of teacher education particularly elementary 
teacher education in Asia with specific focus on India 
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2. Global trends in teaching and training methodologies 

3. Curriculum designing, development and evaluation 

4. In-service teacher education, its concept and modalities 

5. Education and information technologies with relevance to 
teacher educators 

6. Research in education 

7. Emerging thrust areas in student education and teacher 
education. 

Consequently, a programme from September 25 to December 24, 2000 
has been organized at the NCERT Headquarters. The course is a blend of 
theory, visitation, project work and assignments. Under theory, the main 
methodology has been lecture-cum-discussion. Visit to important 
educational institutions situated around Regional Institute of Education, 
Mysore and Banaras Hindu University have been conducted. The 
purpose of the institutional visits has been to provide glimpses into the 
practical aspect of the theoretical constructs discussed by experts. In 
addition to these, visits to local institutions in Delhi and places of 
cultural importance in Mysore, Banaras, Agra and Delhi have been 
arranged. 

The present write up is a presentation, in brief, of the lecture-cum- 
discussions on pertinent themes and their attributes as stipulated under 
the programme. As the time period of three months is quite large and 
there were many a speakers, it has been possible to report only the 
pertinent ones. The reporting is in the form of synopsis so that the 
report remains manageable and readable. 

I express a deep sense of gratitude to our esteemed Director 
Prof. J.S. Rajput, who very kindly guided us in the planning and 
management of this programmes. We owe thanks to Prof. O.S. Dewal, 
Advisor to the Director, NCERT for his help in various phases of this 
study visit. Our grateful thanks are due to Prof. B.R. Goyal, formerly 
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Head, Department of Educational Research and Policy Perspectives, 
NCERT for facilitating the study programme and helping us in bringing 
out this report. I express my gratitude to the guest faculty members of 
NIE, RIE, Mysore and other organizations for their support in the 
conduct of this programme. We are indeed grateful to many other 
eminent educationists and experts who kindly responded to our request 
and contributed to quality of interaction on teacher development. 

I owe grateful thanks to Prof. G.L. Arora, Prof. Vashishtha, 
Dr. (Mrs.) Sabharwal, Dr. S.K. Yadav and Dr. Saroj Pandey of the DTEE 
for their untiring efforts in the planning and conduct of this programme. 
Thanks are also due to academic faculty of the DTEE in guiding project 
work and assignments. Prof. K.K. Vashishtha and Dr. D.D. Yadav guided 
the participants on their visits to RIE, Mysore and Banaras. We place on 
record our appreciation for their cordiality as also scholarship in 
explaining the educational and cultural scenario. 

I owe appreciation to Shri R.A Gupta and other staff members in the 
International Relations Division who had put in sincere efforts in the 
organization of this programme. Mrs. Sandhya Sangai acted as the 
co-ordinator of this programme on behalf of the IRD. All praise for her 
sincere efforts in the success of management of this programme. 

Last but not least, I appreciate the gestures of goodwill and cooperation 
of a large number of administrative and academic personnel of Council 
and sister organizations in the country. Their role has indeed been 
significant in the conduct of this programme. 


Puran Chand 

Professor & Head 
International Relations Division 




Chapter - I 

Programme Inception 

The Teacher Educators from Sri Lanka were received on Sept.24, 2000 by 
the National Council of Educational Research and Training (NCERT). The 
Inaugural Session was held on 25 September 2000. The members were 
accorded a warm welcome by the Director, Joint Director, the Heads of the 
Departments of NIE, and other senior faculty members of the NCERT. 

Prof. Puran Chand, Head, International Relations Division referred to the 
communication from the Director General of the National Authority of 
Teacher Education, Sri Lanka. He described in brief the preparations made 
by the NCERT for the programme. He also discussed the administrative and 
academic responsibilities assigned to the International Relations Division 
and the Department of Teacher Education and Extension, by the Director, 
NCERT. 

Prof. G.L. Arora, Head, Department of Teacher Education and Extension, 
addressed the participants on the course design prepared for their three 
months study programme. The professional development programme has 
been based on the training needs of Sri Lankan teacher educators. These 
needs have been identified through correspondence with NATE, Sri Lanka, 
analysis and synthesis of country papers of Sri Lanka contributed in 
UNESCO, APEID and bilateral programmes. 

Prof. Arora compared the teacher education development in Sri Lanka and 
India and highlighted the achievements of Sri Lanka in creating National 
Service of Teacher Educators. He discussed the salient content of the 
programme at hand. It was proposed to orient participants on Asia pacific 
and global perspectives in Teacher Education; new pedagogies being 
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introduced in pre-service and in-service teacher education programmes in 
India and role of research in developmental activities for the promotion of 
quality of teacher education. 

Prof. J.S. Rajput, Director, NCERT inaugurated the programme. He 
narrated some programmes of joint venture shared between India and 
Sri Lanka. He suggested that the present professional development 
programme for Sri Lanka teacher educators was an opportunity for the 
teacher education personnel of the NCERT and the teacher educators of 
Sri Lanka to learn together in an interactive mode. The teacher education 
personnel of the two countries should perceive the programme with a view 
to interrelate educational development with culture, social ethos, economic 
resources and human values. Prof. Rajput cautioned on the diversities in 
the functioning of high and poor performing schools and said that for the 
survival of a healthy democracy, it was necessary to converge the gaps. This 
required all possible efforts for achieving excellence by all concerned with 
school education and teacher education. The gap in the performance of 
educational institutions is ascribed to poverty of the people, resource 
crunch and poor infrastructure. But one cannot wait indefinitely, and 
continue with inefficient system. Strategies for meeting these challenges 
have to be evolved and discussed by way of projects and assignments as a 
part of this programme. 

The Director, NCERT, referred to the developments in information 
technology and how it is influencing educational change, The globe has now 
common concerns to share and the emerging role of all the teacher 
educators is to understand the common concerns but plan indigenous 
educational systems by respective nations. Inter-dependence and inter- 
connectivity between various disciplines is increasing. Educational 
development has to be infused with developments in other sectors. There is 
a need for creating interdisciplinary co-operation in every country. 


2 



Referring to the large size of school education and teacher education 
systems in India, Prof. Rajput discussed the salient features of the Teacher 
Education Curriculum Framework brought out by the National Council of 
Teacher Education (NCTE). He referred to the various competencies and 
commitments necessary for the education and training of teachers. He also 
discussed the need for value orientation in teachers and students and the 
educational philosophy to be pursued in secular and democratic social set 
up like India and Sri Lanka. 

Prof. Rajput emphasized the need to create awareness in learners about the 
basic and core values of different religions and cultures. The learners 
should practise scientific temper and spiritualism by understanding such 
basics of religious practices. He appealed to the teacher educators of 
Sri Lanka and India to work for the evolution of a learning society. 

The teacher education curriculum should aim at developing in teachers 
attitudes of social cohesion as also futuristic perceptions necessary for 
learning to live together. 

Prof. K.K. Vashishtha assured the Director and the members of the 
delegation that the Council would make best possible efforts to look after 
the members of the delegation and make the programme academically a 
fruitful experience. 

Mr. Divaratne, leader of the Sri Lankan delegation conveyed his gratefulness 
for the kind gestures shown by the Director, NCERT and other academic 
faculty members. He hoped that the visiting delegation of teacher educators 
would gain through the lectures of experts, panel discussions and visit to 
educational institutions. 
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The desire of the Sri Lankan members to visit some places of common 
heritage and cultural interests was also expressed. Mr. Divaratne 
mentioned that members of the delegation desire for their orientation on 
teacher development with a focus on the following themes: 

■ Quality indicators for capability building in teacher educators; 

■ Methodologies for continuing education of teacher educators and 
teachers. 

■ Strategies for seeking community cooperation with teacher 
education institutions. 

■ Methodologies for coordinating formal education and non-formal 
education. 

It was felt to have an exposure on the status and methodologies of 
performing arts as also physical education. Secondly, some participants 
desired for arranging visits to institutes specializing in the teaching of 
English language. 

The inaugural session ended with a happy note, and the participants 
exchanging pleasantaries with the NCERT academic faculty members. 
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Chapter - II 

Course Design 

Introduction: 

The National Council of Educational Research & Training (NCERT), an apex 
organization, has been established by the Government of India to bring 
qualitative improvement in school education and teacher education 
throughout the country. It is responsible for research, development, 
training and extension activities in school education. The NCERT is also to 
assist and advise the Central Government as well as the state governments 
in all matters relating to education, particularly school education. 

The NCERT addresses itself to the task of formulation and organization of 
teacher training programmes with a view to capacity building in key 
resource persons, teacher educators and teachers. 

The Department of Teacher Education and Extension and the Regional 
Institutes of Education play a crucial role in providing in-service education 
to teacher educators of different levels like the teacher educators of State 
Councils of Educational Research and Training (SCERTs), District Institutes 
of Education and Training (DIETs), Institutes of Advanced Studies in 
Education (IASEs), and Colleges of Teacher Education (CTEs) throughout 
the country. 

The NCERT has been approached by the Ministry of Education and Higher 
Education of Sri Lanka to provide a professional development course in the 
form of in-service training to teacher educators of National Colleges of 
Education, Sri Lanka. The Department of Teacher Education and Extension 
has been entrusted with the responsibility to conduct and coordinate this 
course in collaboration with International Relations Division. 
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Objectives of the Course 

To orient the teacher educators of Sri Lanka to: 

1. the current status of teacher education particularly elementary 
teacher education in Asia with specific focus on India; 

2. the global trends in teaching and training methodologies; 

3. methods of curriculum design and development; 

4. organization of in-service training programmes; 

5. role of information technology in education; 

6. research in education; 

7. emerging issues and thrust areas in education. 

Course Content 

The content has been designed on the basis of needs of the Sri Lankan 
teacher educators and the objectives of the training course. Further, a 
scope for flexibility was kept to provide for the training needs of individuals 
participants. The course curriculum consists of thirteen modules. Each 
module has a number of topics/themes. The titles of modules are given 
below :- 


Module - 1. 

School Education. 

Module - 2. 

Education in the 21 st Century in the context of the 

Delors’ Commission Report. 

Module -3. 

Teacher Education Scenario: A south Asian 

Perspective. 

Module - 4. 

Pre-service Teacher Education. 

Module - 5. 

In-service Education of Teachers. 

Module - 6. 

Curriculum Design and Development. 

Module - 7. 

Process of Education (Curriculum Transaction and 
Evaluation) 
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Module - 8. 
Module - 9. 
Module - 10, 
Module -11. 
Module - 12. 
Module - 13. 


Education of the Disadvantaged. 

Values and Human Rights Education. 
Role of Teachers and Teacher Educators. 
Information Technologies in Education. 
Educational Technology. 

Research in Education. 


Project Work and Assignment 

Each participant would take up the following activities during the course. 

o One Project Report on a theme related to system of education in 
Sri Lanka 

o One Assignment relating to different themes 

Practical Work 

o Hands on Practice on Computer 

Methodology 

The course is a blend of theory and practical work. Each training module 
has been transacted by using appropriate methods, techniques and aids. 
Methodology comprised of lecture-cum-discussion, group work, field visits, 
assignments and hands on practice on computers. 

Visits to Institutions 

Participants were taken to some important educational institutions which 
are carrying on research and development works. Visits to places of 
educational and cultural importance were arranged in Delhi, Mysore and 
Varanasi, Agra and Haridwar. 
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Duration 

The duration of course was of three months i.e. from 25.9.2000 to 
24.12.2000. 

Resource Persons 

The senior faculty of various constituents of NCERT, sister organizations in 
the country and eminent educationists acted as resource persons for the 
course. 

Outline of Course Content 

The following themes constituted the course contents: 

Module - I School Education 

o School Education - South Asian Scenario, 
o School Education in India - Management & Structures, 
o Elementary Education in India - Goals, Problems & Issues, 
o Secondary Education in India - Goals, Problems & Issues, 
o Elementary School Curriculum 
o Secondary School Curriculum. 

Module ~ II Education in the 21 at Century in the context of 

Delors’ Commission Report. 

o Goals of Education and Pillars of Learning 
o Towards a Learning Society, 
o Distance Learning 
o Teachers in Search of New Perspectives 

Module - III Teacher Education Scenario: Perspective in 

South Asia. 

o Teacher Education in Indian Perspective 
o Teacher Education in South Asian Perspective 
o Emerging Issues and Concerns in Teacher Education. 
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Module - IV Pre-Service Teacher Education 

o Changing Roles of Teachers in the Emerging Society 
o Elementary Teacher Education Curriculum Management and Structures 
o Elementary Teacher Education - Admission Polices and Practices 
o Secondary Teacher Education - Curriculum, Management and 
Structures 

o Secondary Teacher Education - Admission Policies and Practices 
o Internship and Practice Teaching 
o Evaluation in Teacher Education. 

Module - V In-service Teacher Education 

o In-service Teacher Education - Need, Importance and Modalities 
o Identification of Training needs 
o Preparation and Evaluation of Training Material 
o Organization of In-service Teacher Education Programmes, 
o . Monitoring and Evaluation of the Quality of Training 

Module -VI Curriculum Design and Development 

o Curriculum - Meaning, Scope and Principles of Curriculum Planning 
o Curriculum Development - Process and Principles 
o National Curriculum - Concept and Scope 
o Curriculum Evaluation 

o Emerging Issues and Concerns in School Curriculum 

Module - VII Process of Education (Curriculum Transaction and 

Evaluation) 

o Methods and Techniques of Teaching 
o Handling Large Size Classes 
o Multigrade Teaching 
o Learner Centered Approach 
o Improvising Teaching Aids 
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o Pupil Evaluation - Concept and Need 
o Continuous and Comprehensive Evaluation 
o Tools and Techniques of Evaluation 

Module - VIII Education of the Disadvantaged 

o Education of the Girl Child 
o Inclusive Education for the Disabled 
o Education of the Physically Handicapped Children 
o Education of the Visually Handicapped Children 

Module - IX Values and Human Rights Education 

o Values Education - Content and Methodology 
o Human Rights Education 
o Peace Education 

o Education for International Understanding 

Module - X Role of Teachers and Teacher Educators 

o Changing Profile of Teachers in India 
o Profiles of Teacher Educators 
o Preparation of Teacher Educators 
o Professional Development of Teachers 
o Teachers Accountability and Professional Ethics 

Module - XI Information Technology in Education 

o Nature, Concept, Types of Information Technology, 
o Computer Assisted Learning 
o Hands on Experience on computers 

Module - XII Educational Technology 

o Educational Technology - Concept, Nature and Potential 
o Educational Television 
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o Educational Radio 
o Tele and Video Conferencing 
o Educational Software and its Effective Use 

Module - XIII Research in Education 

o Research in Education - Need, Importance, Status and Trends 
o Priority areas of research in school education 

o Methods of Research : Descriptive, Experimental and Action Research 
o Preparation of Research Proposal 
o Tools 86 Techniques of Data Collection 
Questionnaire 
Checklist 
Rating Scale 
Interview 

Projective Techniques 
Non-projective Techniques 

o Analysis and Interpretation of Data - Quantitative Methods 8c, 
Qualitative Methods 
o Report Writing 
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Chapter - ill 


Sri Lanka and India 

Country Profiles and Educational Scenario 


The Democratic Socialist Republic of Sri Lanka is situated in Southern Asia. 
It comprises one large island and several smaller ones, situated in the 
Indian ocean about 8 kms. of the southern tip of India. It occupies an area 
of 64,454 sq. kms. 

Sri Lanka known as Ceylon until 1972, gained its Independence from the 
United Kingdom in February 1948. Presently, it is governed by Presidential 
form of Government. The Constitution provides for a unicameral Parliament 
as the supreme legislative body. Sri Lanka comprises of nine provinces and 
24 administrative districts each with an appointed governor and elected 
development council. The population density was 264 persons per sq. km. 
as per 1990 Census. The principal ethnic groups are Sri Lankese, Sri 
Lankan Tamil, Indian Tamil, Sri Lankan Mors. There are other minority 
groups. Sri Lanka’s major occupational activities are agriculture, forestry, 
fishery, manufacturing, trade, storage and mining. 

Sri Lanka is a member of South Asian Association for Regional Cooperation 
(SAARC) founded in 1985 by the leaders of seven South Asian nations i.e. 
Bangladesh, Bhutan, India, Maldives, Nepal, Pakistan and Sri Lanka. The 
SAARC Charter aims to accelerate economic growth, social progress, 
cultural development and to strengthen collective self-reliance. 
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Officially Universal Education is compulsory for 10 years between 5 and 15 
years of age. Education is provided free of charge from lower kindergarten to 
University stage. There are three types of schools: state controlled schools, 
denominational schools and Pirivenas for Buddhist Clergy. Primary 
education begins at the age of 5 years for six years; secondary education 
begins at 11 years and lasts for seven years, comprising a first cycle of 5 
years and second for 2 years . Sri Lanka has almost achieved universal 
literacy and universal primary education. There is a network of teacher 
training colleges including the National Colleges of Education. Besides, 
there are polytechnic institutes, junior technical colleges and an open 
University. Looking to the rising incidence of educational unemployment 
and need to characterize education with competence based learning, the 
Government of Sri Lanka has introduced National Education Reforms at all 
levels including Teacher Education. Sri Lanka and India have signed 
cultural exchange programme which includes the subject of education. 

INDIA 

The Republic of India forms a natural sub-continent with the Himalaya 
mountain range to the north, the Arabian sea and the Bay of Bengal to the 
West and East and the Indian Ocean to the South. India’s neighbours are 
the People’s Republic of China, Bhutan and Nepal to the North, Pakistan to 
the North-West, Myanmar to the North-East, Bangladesh in the East, and 
Sri Lanka near India’s southern tip. 

The geographical area occupied by the Republic of India is 3,287,263 sq. 
km. The density of population is 256.8 persons per sq km., according to the 
Census of 1991. 

The official language of the Republic of India is Hindi. English is used as an 
associate official language. About 16 other regional languages have been 
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recognized under the Constitution of India. In addition, there are many 
other local languages, some of whom enjoy the status of mother tongue in 
primary education. 

India is a federal Republic. Legislative power is vested in Parliament, 
consisting of the President of India and two Houses known as Lok Sabha 
and Rajya Sabha. India is a union of 28 self-governing states each with a 
governor, a legislature and a Council of Ministers headed by the Chief 
Minister. In addition there are five union territories administered by the 
Central Government. The administration of various subjects has been 
distributed between the Central Government and the State Governments as 
the Central, State and Concurrent subjects. Education is on the 
Concurrent List in the Constitution. It implies that educational policy 
making is through consensus between the Central and the State 
Governments. 

Education has primarily been the responsibility of the state governments 
uptil 1985. Elementary education is universal and compulsory for children 
up to 14 years. Education up to 11 years is free in all states. In 1991 the 
rate of literacy was 52.1 per cent for general population. It was 63.9 per 
cent for males and 39.4 per cent for females. 

The main economic activities are: agriculture, forestry, fishery; 
manufacturing and trade. There is a gender inequality in employment in 
the sense that the proportion of men is far more than women in the 
organized sector but women play an equal role in disorganized and semi- 
organized economic sectors. In industry, electronics and software computer 
science have been gaining popularity. 
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Sri Lanka and India on the Indicators of Human Development 


The United Nations Development Programme (UNDP) have prepared the 
Human Development Indices and brought out the relative position of 
different member nations on it. Earlier the development index was the 
income generating capacity by way of Gross Domestic Product (GDP). There 
is a growing realization that the real wealth of a nation is its people and the 
purpose of development is to create an enabling environment for people to 
enjoy long, healthy and creative life. 


People every where are becoming connected., New markets, new tools, new 
entrepreneurs, new rules, are coming up as opportunities for advancement. 
These have their relevance for human development. Globalization is 
becoming a distinctive feature. Shrinking space, shrinking time and 
disappearing borders are linking people’s lives quite intensity. The growing 
interdependence of people’s lives calls for shared values and a shared 
commitment to the human development of all the people. The report on 
assessing human development (1999) indicates three distinct components 
as indicators of longevity, education and income per head. The relative 
position of Sri Lanka and India on these, in the human development index 
is as follows:- 


Table 

Comparative Position of Sri Lanka & India on 
Human Development Index, 1999 


SI. 

No. 

Indicator 

Sri Lanka 

India 

1 . 

Life Expectancy at birth (years) 

73.1 

62.6 

2. 

Adult literacy rate 

90.7 

53.5 

3. 

Combined first, second and third level gross 
enrolment ratio. 

66 

55 

4. 

Real G.D.P. per capita 

EES9HI 

167 

5. 

Life Expectancy Index 

0.80 

0.63 

6; 

Education Index 

0.82 

0.75 

7. 

G.D.P. Index 

0.54 

0.48 

8. 

Human Development Index 

0.721 

0.549 


Source: Table I of Chapter on Monitoring Human Development, Human 


Development Report, UNDP - 1999 
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The two nations have further enlarged experience in the development 
process. 

Sharing and Caring through the aegis of SAARC 

SAARC (South Asian Association for Regional Cooperation) serves as a 
platform common to seven member nations to share and care for each 
other’s developmental needs. It was created by a joint declaration by the 
governments of Bangladesh, Bhutan, Nepal, India, Pakistan, Sri Lanka, and 
Maldives. It aims to accelerate economic growth, social progress, cultural 
development and to strengthen collective self-reliance. There are common 
areas for cooperation namely, agriculture and forestry, education, health 
and population, meteorology, rural development, telecommunication, 
transport, science and technology, postal services, sports, arts and culture, 
women in development, prevention of drugs trafficking and drug abuse. 
Other schemes include the SAARC documentation centre, SAARC 
fellowships and scholarships, a youth volunteers programme and organized 
tourism. In addition, specific fields of cooperation are resolved in the 
annual conferences of SAARC countries and implemented. The SAARC 
Charter stipulates that decisions should be made unanimously, and that 
•bilateral and contentious issues’ should not be discussed. 

Education in Sri Lanka 

Sri Lanka has tremendously developed in Education during its Post 
Independence period. Achievements in the field of education are rated 
higher in comparison to other developing countries in the region. The 
following information provides an overview of progress: 
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Population 

Total Number of Schools 
Total Number of Students 

Total Number of Teachers 

Student Teacher Ratio (S.T.R.) 
Participation rate 
Literacy Rate 


18.5 million people 

10,313 

4.2 Million 

(equal participation of male and female) 
1,90,000 

(Female participation is 72% in 
teaching) 

21:1 

98% 

95% 


Every child in the school going age, has a school within a range of 
2 kilometers. The notable features in the policy of education are: 


(a) the continual application of the free education policy from 
grade 1 to universities which was proposed and implemented 
by C.W.W. Kannangara in 1940s coupled with 50 th standard 
scholarship examination and the opening up of Central 
colleges in rural areas. 

(b) Free text books, 

(c) Free uniform material available to all children, Government 
or Private, irrespective of the income of their parents. 

(d) Monetaiy assistance for those who qualify at the 5 th 
standard scholarship examination and those who qualify for 
university admissions through “Mahapola” scheme and the 
income of whose parents are below the recommended level of 
earning. 

(e) Free mid-day meals, which had been abandoned some time 
ago, is now been implemented through a pilot programme in 
selected deprived areas. 


17 



I. Implementation of Education System (as in 1997) 

Size of the School System 

( 1 ) Government Schools = 10,313 

(ii) Government Assisted Private Schools (Non fee levying) - 95. 

(iii) Un-assisted Approved private schools - 09. 

(iv) Approved ‘Pirivenas’ (located in Buddhist Monasteris) - 490. 

(v) International Schools (Non registered with MEHE) 

Types of Schools Managed bv Government 

(i) 1-SAC - 600 Schools 

(Schools with all three streams (Science, Arts and 
Commerce and classes up to grade - 13). 

(ii) I- AC - 1936 schools. 

Schools with Arts or both Arts and Commerce with classes up to 
grade 13. 

(iii) Type - 2 - 3722 schools. 

Schools with classes up to grade 11. 

(iv) Type - 3 - 4055 schools. 

Schools with Classes in the primary cycle only. 

(These above figures include 230 schools that are temporarily defunct due to the 
unsettled conditions prevailing in certain parts of the country). 

School Teacher Categories bv Qualification 

1) Certified (A/c and above) 

2) Trained personnel 

3) Graduates with professional qualifications 

4) Graduates without professional qualifications 

5) Trained diplomats 

6) Untrained diplomats 


18 


Student Assessment at School Level 

1) School Based Assessment (Grade 6 onwards) 

2) National Level Exams at Grade V, G.C.E(0/L) and G.C.E. (A/L) 

Universities 

There are 12 state sector universities including the Open University of Sri 
Lanka. There are no universities managed by the private sector. All the 
universities operate on grants provided by the Government through the 
University Grants Commission. 


Key Issues 

Although the country has achieved high rates of enrolment of grade 1 and 
literacy, the key issues is the degree of quality in relation to relevance and 
equity are on the following aspects: 

& Curriculum 

£3 ’ Professionalism among teachers 
^ Quality of Text Books 
& Assessment of students’ achievements 

^ Allocation of Resources 
^ Utilization of 

(a) Physical Resources 

(b) Teaching learning material 
esr Teacher Development 

<3r School Management 


Current Educational Reforms in Sri Lanka 

|n 1989, the Government of Sri Lanka appointed a National Education 
Commission to examine the existing education system and to make 
recommendations with regard to reforms needed in meeting the above 
issues. An action oriented programme was recommended. A Presidential 
Task Force for Educational Reforms was appointed for the purpose of 
implementation of the new reforms. 
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The salient recommendations are as follows: 

a) Expansion of Educational Opportunities 

Regulations to make elementary education compulsory for 
children in the age group of 5-14 years have been framed and 
enforced. 

b) Rationalization of School System 

Since the popular schools in the cities are highly congested and 
a considerable percentage of schools is under utilized, a School 
Rationalization Programme (SRD) has been implemented. This 
will further address the issue of uneven distribution of schools. 

c) Curriculum 

The curriculum for both general education and higher 
education has been revised to address the issues relating to 
relevance and coverage. 

d) Text Books 

The Policy relating to school textbooks is being subjected to an 
overall revision. The quality of contents is being improved with 
the aim of achieving multiple option. 

e) Students Assessment 

School Based Assessment (SBA) is introduced as complimentary 
to the summative form of students assessment. The 
Department of Examination is redesigned as National 
Evaluation and Testing Service. 

f) Resource Allocation 

A new mechanism for resources allocation to address the issue 
relating to enquiry in resource allocation is introduced. This 
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mechanism is known as Norm Based Unit Cost Resource 
Allocation Mechanism. (NBUCRAM) 

g) Teacher Training and Development 

The whole process of teacher training is undergoing far reaching 
changes relating to both curriculum and methodology to provide 
for better quality of teaching and continuing education of 
teachers. 

A project for redeployment of teachers is been implemented to remedy inter¬ 
school and inter-divisional disparities based on Student Teacher Ratio (STR) 
which is 26.1 at primary level and 22.1 at the secondary level. 

3. Technical and Practical Aspects of Education 

Philosophy behind the New Policy on Curriculum is to focus on technical 
and practical aspects. A special programme for the supply of quality inputs 
to the schools is implemented as a component of the G.E.P.II (General 
Education Project) to support the implementation of the new curriculum. 

(i) School Based Management 

A programme for capacity building at the school level specially 
that of the heads of schools is been implemented. This will 
provide for a higher level of Management skills among the 
principals and a greater degree of liberty in decision making. 

(11) Educational Management. 

The organizational structures at National Provincial, Zonal and 
Divisional levels are revised in keeping with the emerging needs. 

A System of Performance Appraisal of Educational functionaries, Principals 
and Teachers has been developed. In addition to this, teachers are to be 
subjected to a process of professional review. A comprehensive programme 
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for the capacity development of managerial positions at all the levels and 
support staff is in progress. 

4. Higher Education. 

The issues listed above are also relevant to the Higher Education. 
Accordingly a package of reforms has been introduced at this level to 
address the issues. 

National Curriculum at School Level, its salient features 

The stage-wise curriculum has the following features: 

1. Early Childhood Development. 

It is a well-known fact that learning is a process from womb to 
tomb. At about four weeks of pregnancy the foetus can hear 
sounds, the first of which are those of its mother. In the first 
year after birth, an explosive growth of brain cells follows and 
the formation of circuits that control the child’s behaviour 
patterns and learning processes takes place. And it is a 
conscious learning, never to be repeated in the following years 
of life. Therefore: 

a) attention has been focused by the children’s 
secretariat under the Ministry of Woman’s Affairs 
for the implementation of measures to promote 
Early Childhood Development. The Non-formal 
Education Branch of the MEHE assists; 

b) Awareness programmes specially targeted at 
mothers is conducted; 

c) Training programmes on Early Childhood 
Development is being formulated; 
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2. Pre School Education 

A large number of Pre-schools exist at present in all parts of the 
country. It is estimated that only about 30% of children of Pre¬ 
school going age actually attend Pre-schools. 

i) Therefore, incentives are provided to Provincial Councils and 
Local Authorities to set and maintain pre-schools. 

ii) Legislative provision for regulation of pre-schools, quality staff, 
facilities and supervision are made by relevant authorities. 

iii) Basic curriculum guidelines are given by Universities, Ministry 
of Education and Higher Education, Ministiy of Health and 
relevant agencies. 

iv) A Department of Child Development and a Child Study Centre 
is set up at one of the Universities. It is to conduct studies and 
research on child development. 

3. Compulsory Education 

About 14% of the age group 5 to 14 years - the compulsory 
school going age do not attend school. There are many reasons 
for this state. Some are socio-economic, poverty, need for 
children to work to supplement family income. Girls are kept at 
home to look after the younger children. During the sowing and 
harvesting times of crops and agricultural activities many 
school going children do not attend school. Lack of documents 
like birth certificates too prevent children from going to school. 
So the Presidential Task Force has recommended the following 
actions which are being implemented: 
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i) In January, 1998, Parliament passed an act makj 

Education compulsory for children in the age group of "5 
to 14. 

ii) Surveys were commenced in 1997 to determine the 
reasons for non-attendance. Results of these surveys are 
being used to develop strategies to reduce the number of 
children not going to school. 

iii) Provision are made through Grama Sevaka Niladhaish 
(village Headmen) to issue letters to accept children. 

iv) Voluntary organizations and NGOs are encouraged to 
help them to attend to their needs like clothing, stationery 
and school meals. 

v) Day care Centres and Creches are being established. 

vi) Activity schools are to be established to serve children 
whose levels of educational attainment do not allow them 
to gain admission to classes appropriate to their age. 
Open schools will be developed which will function in the 
distance mode. 

vii) The Non-formal education unit of the MEHE will be the 
lead agency to implement, monitor and evaluate this 
programme. 

1. The Primary Stage 

In the Primary stage, a child should acquire the following aims 

of Education: 

i) he should be knowledgeable and well informed. 

ii) he should be practically skilled; 

iii) he should be well disciplined; 

iv) he should be refined; 

v) he should be able to communicate. 
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Practical work and work on small projects is an important element at this 
stage. Activity Rooms are to be introduced. Capability m English is to be 
developed. Vocational training is to be introduced together with Career 
guidance and Counselling. At the end of grade IX, there is to be a School 
Based Proficiency Examination. A certificate is issued to all those who sit 
for this examination. Concepts relating to Peace Education on national 
harmony, democratic principles, human rights, gender equality, and 
environmental conservation are being introduced. 

Curriculum at the Senior Stage - GCE (O/L) 

GCE (O/L) extends over a period of 2 years from grade X to XI. The syllabus 
includes subjects under two categories. Core subjects from which pupils 
may select a maximum of two subjects. These are: 

# First language. 

# English 

# Mathematics 

# Science and Technology 

# Social Studies and History 

# Religion 

# Aesthetic studies 

# Technical Subject 

Two levels of question papers are set in Mathematics and Science. Optional 
subjects will provide more opening for students to specialize in certain 
areas. These are: 

I. Sinhala/Tamil as a second language. 

II. History. 

III. Geography 

IV. Health and Physical Education 
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V. Development Studies 

VI. Literature (Sinhala/Tamil/English). 

VII. Other languages. 

Curriculum at the Senior Stage G.C.E (A/L) 

The Senior Stage of Education G.C.E (A/L) courses extend over a two year 
period. The aim of this course study is to prepare students for university 
education. The number of subjects to be offered is reduced from 4 to 3. 
Candidates who seek admission to universities will be required to select 
subject combinations as set down by the particular university faculties and 
also will be required to appear for a Common General Test. The UGC will set 
the test. Candidates so qualified would be selected on the basis of the Rank 
Order in the aggregate marks scored. District Quota system is to prevail. 
The pass mark on the Common General Test will be adjusted by giving 
consideration to overall performance on the Test in each district. 

Teacher Development: Perspective 

The National Authority on Teacher Education Sri Lanka (NATE) is an apex 
body for Teacher Development. It aims at achieving excellence in teacher 
education by proper development and providing professional development of 
teachers for upgrading their competencies. 

The National Authority of Teacher Education (NATE) performs the following 
tasks: 

Planning and coordination of activities for a National System 
of Teacher Education. 

Accreditation of courses and evaluation of teacher education 
courses and programmes. 

Quality improvement of teacher education courses and 
programme management of Teacher Centres for continuing 
education 
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Management of Teacher Centres for continuing education. 
Establishment of Teacher education Institutes for further 
education of teachers. 

Syllabus design, Curriculum development, Curriculum 
management and revision for continuing teacher education 
programmes. 

Coordination and collaboration with institutions, 
organizations and agencies in Sri Lanka and abroad 
engaged in teacher education and teacher development. 
Providing for the development of management and 
professional competencies of the staff of Teacher Education 
Institutions including National Institute of Education, 
National Colleges of Education and Universities. 

Providing and coordinating studies and research on Teacher 
Education, and dissemination of research findings. 

To achieve the above mentioned objectives, courses and curricula of initial 
teacher education programmes are being strengthened. The apex teacher 
education institutions are being strengthened. The continuing teacher 
education programmes are being conceptualized as a measure to improve 
quality of education and teacher development. 

There is an optimism in the educational reform. The activities, programmes 
and policies are being conceptualized in mission mode with the objectives to 
enable Sri Lankan people to lead a satisfying and peaceful life to be 
productive and to contribute to the well being of others. 
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Education in India 

Inception of the National System of Education 

India attained independence in 1947. There are two distinct periods 
contributing to emergence of National System of Education. In 1921, 
education was transferred as a state subject under the Diarchy. As such, 
the governance of education was transferred to Indians but government 
grants were given to only such institutions which subscribed to the British 
education pattern. 

In the face of such odds, some initiatives were taken for evolving National 
System of Education. Shri Ravindra Nath Tagore established Vishwa Bharti, 
Shanti Niketan and Sri Niketan; Lala Lajpat Rai and Swami Shradhanand 
established Dayanand Anglo Vernacular schools; the Theosophical society 
undertook educational and social reforms in the Southern India. In other 
parts of the country, efforts were made to develop a national outlook 
embued with culture and ethos of the Indian heritage. 

Further from 1916 onwards, Gandhiji had started experimenting for 
developing on educational system in India which would centre around life 
situations. Gandhiji had drawn inspiration from Shri Gopal Krishna 
Gokhle, Sri Bal Gangadhar Tilak and all of them had been influenced of the 
Indian philosophy of Karam Yoga. In 1882, Mahatma Jyoti Rao Phule, 
Swami Vivekanada, Maharishi Dayanand Saraswati, Dada Bhai Nauroji 
and prominent members of social reform congress had served a 
memorandum to the Education Commission of 1882 seeking education of 
masses. Education in and through mother tongue, education for awareness 
and use of operational skills to upgrade the environment, civic knowledge 
on administrative aspects, computation and literacy in daily life activities 
were recommended. 
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In 1937, Mahatma Gandhi, Zakir Hussain, Jamna Lai Bajaj and several 
educators had gathered at Wardha to resolve the national system of Indian 
education, called as ‘Nai Talim’. It recommended universal primary 
education for the first seven grades, education in the mother tongue and 
activity based education with the provision that it would be woven around a 
productive craft so that learners could work to self remunerate the costs of 
their own education. There was also an emphasis on values orientation and 
creativity to prevent schooling into becoming a drudgery. 

Gandhi linked educational reform and social reform as the twin objectives of 
the social development process. Such a reflection could still be seen in the 
Preamble to the Constitution of India as also the goals of the national 
education system. In 1964 the Government of India announced the 
appointment of the National Commission on Education under the 
Chairmanship of Dr.D.S Kothari. The Commission was given the terms of 
reference as to advise the Government of India on the national pattern of 
education and on the general policies for the development of the education 
at all stages - ranging from the primary to post graduate stage. 

Some of its recommendations pertained to adoption of a uniform structure 
of education as 10+2+3, vocationalisation of secondary education, 
introduction of work experience and social service as integral part of general 
education, emphasis on moral education, development of pace setting 
institutions, improving the quality of teachers. The Parliament of India 
made a resolution on National Policy on Education in 1968. The national 
policy on education brought into focus need for a reform in education so as 
to relate it to the life needs and aspirations of the people and to make it a 
powerful instrument of social, economic and cultural transformation. The 
national system of education was to be in pursuance of the following 
indicators: 
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a) Relating education to productivity 

b) Strengthening social and national integration through 
educational programmes 

c) Consolidation of Indian democracy through education. 

d) Modernization of Indian society through awakening of 
curiosities, development of attitudes and values and building of 
certain essential skills. 

The structure of education under the national system of education has been 
stipulated as consisting of pre-school education, 7 to 8 years of elementary 
education, lower secondary stage of two years and higher education stage of 
three years. Summarily it is called as 10+2+3. 

The Indian National system of Education has been aiming at 
(i) to keep pace with social change to promote national progress; (ii) develop 
a sense of common citizenship; (iii) create a pride in culture and national 
heritage and (iv) to strengthen national integration. 

Education as the Concurrent Subject 

The Constitution of India has three types of subjects on which the powers to 
legislate differ. The subjects under the Union List are legislated by the 
Parliament of India only. The subjects under the State List come under the 
purview of state legislatures. Then there are the subjects which come under 
the Concurrent List where the Parliament as well as State Legislatures have 
Concurrent Legislative powers. Education is under the Concurrent List. 
Normally the executive powers of the Union and the States are co-extensive 
with their legislative powers. In respect of matters in the Concurrent List, 
the executive powers remain with the States, unless the Constitution or 
Parliament, by law, expressly provides otherwise. 
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Size of the Indian Educational System 

In India, the size of the educational system is large. The Union of India 
constitutes of 28 States and 5 union territories. There are 462 revenue 
districts in the country. According to the Census report of 1991, there were 
586465 villages. Primary school facilities are provided within 1 kilometer of 
the walking distance of the child. In 1993, there were 507581 primary 
schools in rural areas and 62872 primary schools in urban areas. The 
number of schools at Upper Primary' level were 132605, schools for 
secondary stage and senior secondary stage were 65564 and 23662 
respectively. The figures of schools would have quite increased by this time. 

The total enrolment of students in the schools was 15,17,84,839 (about 151 
million). It has now increased due to various schemes and programmes for 
the promotion of literacy and school education. 

There were 4197555 school teachers in 1993. The figure should have 
increased in correspondence to the increase in enrolments. The Pupil 
teacher ration is 1:40 at the primary stage and 1:36 at the upper primary 
stage. The ratio varies from State to State and terrain to terrain within a 
state. 

There is a gender disparity in education, the participation of female 
students and teachers in the system is lower than their male counterparts. 

The size of the educational system is quite heavy and it is continuously 
becoming heavier due to the burgeoning population. Further, there is the 
amazing variety in languages, religious cultures, geographical and regional 
variations which affect the ingenuity of educational planners and 
administrators. For example, the demographic feature of Indian population 
is predominantly rural but there are also huge urban centers on one hand 
and tribal pockets on the other. 
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Despite the creation of facilities for primary schooling throughout the 
country, these remain under-utilized. The rate of drop-out was around 47.9 
per cent in the year 1988-89 for grades I-V. It was as high as 65.4 per cent 
for grades I-VI1I in the same year. 

Due to sparsely populated areas, diversity in language and culture illiteracy, 
poverty and high drop out rates, the incidence of multigrade teaching is 
quite noticeable. In 1993, 31.9 per cent of the primary schools were staffed 
with two teachers and 28.9 per cent of these had one teacher: During 1993, 
the number of one teacher schools are being weaned out and the two 
teacher schools are being staffed with an additional teacher still the 
phenomenon of multigrade teaching is quite high. It results in loss of 
academic time to pupils. The national educational surveys have shown 
pupils’ achievement levels around 25 per cent in Mathematics & 22 per cent 
in languages of the stipulated standards at the terminal grade of V. 
Multigrade teaching has been identified as reason for under-achievement. 

Education Reform in India - its multi-dimensionality 

In the Indian way of thinking, a human being is a positive asset and a 
precious national resource which needs to be cherished, nurtured and 
developed with tenderness and care, coupled with dynamism. Education 
has necessarily to reflect the ethos, aspirations and concerns of the Indian 
society. School education in India, being an important segment of the 
educational system is being geared to the individuals’ as well as social 
development. As the nation enters the third millennium, there is a 
realization that educational reform should aim at creating an open, active, 
flexible and inter-cultural system at different educational levels. The reform 
is being envisioned as to create learner centered education, women centered 
family, human being centered development, knowledge centered society and 
innovation centered nation. In any educational reform, curriculum renewal 
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and development is an ongoing process. Its constituents are interwoven and 
are designed to respond to social, cultural and economic contexts of the 
learners and the population groups of the society at decentralized levels. 
Secondly, the reform is being shaped to strike relevance, equity and 
excellence in terms of achievements. Also, the context is identified to 
nurture national identity, a profound sense of patriotism, non-sectarian 
attitudes, tolerance, etc. India’s contribution to the world culture and her 
achievements in the field of Science and Technology are being worked out as 
its heritage. As it is now, India faces unprecedented challenges such as 
pressures of globalization, geo-political evolution and the revolution in 
information and communication. New technologies are transforming the 
nature of work in rural and urban situations. Occupational operational 
modes are fast changing. A learning society is contemplated to replace the 
traditional one. In education, instruction dominated content and process 
has to be embraced with creating a learning environment in the classrooms 
so that the teaching learning process encourages exploration, problem 
solving, decision making skills. The new classrooms are conceived to be 
practising a participatory, decentralized, interactive group learning. 
Learning experiences are to aim at developing capabilities in learners for 
sequential reasoning, search for problem solving and skills of information 
processing. 

The much sought concern in educational reform is to make education a 
forceful tool for the cultivation of social and moral values. The Indian society 
is pluralistic. It is expected of the educational reform to foster universal and 
eternal values oriented towards unity and integrity. Value orientation of 
education has a broad base in human rights. The large issues in this 
dimension are to develop faith in Indian heritage, fundamental duties and 
social justice. 
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There is a shift from knowledge base cognitive skills instruction to fostering 
full development of the self. It includes education for emotional literacy, 
moral development and a pattern of multiple intelligence education. The 
approach for enacting reform is planned as coordinated one with possible 
decentralization to the school and learner levels. The new reforms are aimed 
at generating creative thinking and striking relevance at various levels of 
decision making such as the national, regional, state, district, block and 
school level. The strategy is to provide flexibility and coordination through 
networking between functionaries, in horizontal and vertical professional 
situations. 

The details of the reform in School Education and Teacher Development 
have been covered by experts and eminent educationists involved as a 
resource faculty in the present programme. 
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chapter - iv 

NCERT : Its Spectrum* 

The National Council of Educational Research and Training set up in 1961, 
is a multi-institutional and multi-departmental organization with a mission 
to advise and assist Central and State Governments and other institutions 
for promoting educational development especially in school education. It 
has eight constituent institutes; National Institute of Education (NIE), 
Central Institute of Education Technology (CIET), both located in New Delhi, 
Pandit Sunder Lai Sharma Central Institute of Vocational Education 
(PSSCIVE) in Bhopal, and five Regional Institutes of Education (RIEs) 
located at Ajmer, Bhopal, Bhubaneshar, Mysore and Shillong. Its activities 
encompass research, training, extension, material production including 
production of radio, films and educational video programmes supportive of 
school curriculum, publication and providing consultancy at national and 
international levels. 

The main functions of NCERT include; 

(i) To conduct, aid, promote and coordinate research; 

(ii) To organize advanced level pre-service training programmes 
for educational personnel; 

(iii) To design model curricula for schools; 

(iv) To organize extension services for school education; 

(v) To develop and disseminate information on innovative 
learning and teaching practices; 

(vi) To act as a clearing house of ideas and information; 


* Note: This write up is based on the papers contributed by Prof. M.s Khaparde, 

Prof Q L Arora and Dr. R P Gupta 
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(vii) To cooperate and collaborate with state education 
departments, national and international institutions for 
furtherance of objectives; 

(viii) To undertake All India Surveys and studies on educational 
policy planning and creating data on status of school 
education in the country; 

(ix) To undertake publication of textbooks and other teaching 
learning material for use of teachers and students; 

(x) To design and develop media programmes (radio, T.V., Films 
and computer software); 

(xi) To undertake programmes to promote vocationalization in 
education; 

Organizational Structure 

The Union Minister of Human Resource Development is the President of the 
General Body of the NCERT. The members of the General Body are the 
Education Ministers of all the States and Union Territories. Other member 
of the General Body include the Chairperson of the University Grants 
Commission (UGC); the Secretary to the Government of India, Ministry of 
Human Resource Development (Department of Education); four Vice- 
Chancellors of Universities (one from each region); Chairman of the Central 
Board of Secondary Education; Commissioner of the Kendriya Vidyalaya 
Sangathan; Director, Central Health Education Bureau; Director of 
Training, Directorate General of Training and Employment, Ministry of 
Labour; a representative of the Education Division, Planning Commission; 
members of the Executive Committee of the Council and such other 
persons, not exceeding six, as the Government of India may nominate (not 
less than four of these shall be school teachers). The Secretary, NCERT, acts 
as the convener of the General Body of the NCERT. 
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The main body of the NCERT is its Executive Coriimittee. The Union 
Minister of Human Resource Development is its President (ex officio) and the 
Union Minister of State in the Ministry of Human Resource Development is 
the ex-officio Vice President. The members of the Executive Committee 
include the Secretary to the Government of India, Ministry of Human 
Resource Development (Department of Education); the Director, NCERT; the 
Chairperson of the University Grants Commission; four educationists with 
known interest in school education (two of whom shall be school teachers); 
the Joint Director, NCERT; three members of the faculty of the NCERT of 
whom at least two shall be of the level of Professor and Head of its 
Departments); one representative of the MHRD and one representative of the 
Ministry of Finance who shall be the Financial Advisor of the NCERT. The 
Secretary, NCERT acts as the convener of the Executive Committee. 

The Executive Committee is assisted by several standing committees 
including; Finance Committee, Establishment Committee, Building and 
Works Committee and Programme Advisory Committee. 

Departments/Divisions of NIE and their Educational Concerns 

Department of Elementary Education 

This department devotes itself on issues and problems related to 

(i) Pre-school and elementary education including research and 
development of prototype teaching-learning material and functions 
of the National Resource Group in teacher training, pedagogy and 
curriculum, as a part of the District Primary Education Programme 
(DPEP) jointly with the Department of Teacher Education and 
Extension; and 

(ii) Education of the non-enrolled and drop-out children includes 
research and development on prototype models of non-formal 
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education, alternative schooling, studies related to open schooling 
for NFE, instructional material and training strategies for NFE 
personnel. 

Department of Education of Groups with Special Needs (DEGSN) 

The Department concerns itself on issues and problems related to education 
of scheduled castes/scheduled tribes, minorities, disabled and other groups 
with special needs. 

Department of Women’s Studies (DWS) 

The Department specializes on strategies for promoting education of girls. 

Department of Education in Science and Mathematics (DESM) 

Issues and problems in the education of science and mathematics, research 
and development of prototype instructional material, designing and 
developing of science equipments are the major activities. In addition the 
Department coordinates organization of National Science Exhibition 
annually. 

Department of Teacher Education and Extension (DTEE) 

The Department conducts programmes for capacity building of teacher 
education institutions at state/block levels and academic support to the 
centrally sponsored scheme of teacher education. It also shares in the 
functions of the National Resource Group on training, pedagogy and 
curriculum jointly with the Department of Pre-school and Elementary 
Education wherever required the department helps in ; coordination with 
the National Council for Teacher Education (NCTE). Programmes on projects 
related to extension education are also conducted. 
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Department of Education in Social Sciences and Humanities (DESSH) 

The major concerns pertain to working on issues and problems of education 
in social sciences and humanities, research and development of prototype 
instructional material The Department conducts population education 
activities as a part of the National Population Education Project (NPEP). 

Department of Educational Psychology and 
Foundations of Education (DEPFE) 

Studies and programmes related to psychological, sociological and 
philosophical foundations of education; comparative education are 
undertaken. Further, their implications for school education are worked out 
and disseminated to other Department/Units for their use. 

Department of Educational Measurement and Evaluation (DEME) 

This Department concerns with measurement and evaluation related 
concerns in school education; examination reform including continuous and 
comprehensive evaluation, and related research and development activities. 

Department of Educational Surveys and Data Processing 

Periodic thematic educational studies including All India Educational 
Surveys are conducted. 

Department of Educational Research and Policy Perspectives (DERPP) 

This Department has its foci on promoting policy research in education; 
organizing activities for operationalizing ‘think tank’ function; undertaking, 
coordinating, sponsoring, and commissioning research and innovations in 
school education. It also performs functions of the ERIC Secretariat. 
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Department of Computer Education and Technological Aids (DCETA) 

Issues and problems in computer education and related research and 
developmental activities m modern technological aids/multi-media 
educational support are undertaken. It also performs the functions of 
Computer Resource Centre. 

Planning Programming Monitoring and Evaluation Division (PPMED) 

The major role of this Department is co-ordination of educational 
programme formulation, monitoring of programme, implementation, 
evaluation of programme utilization by the target groups. It also conducts 
impact assessment of programmes of the constituents of the NCERT. The 
annual report of the NCERT is prepared by this Department. 

International Relations Division (IRD) 

The Division devotes itself on co-ordination of international relations with 
educational institutions in other countries. It also serves an academic 
secretariat for the National Development Group (NDG). It serves as an 
administrative wing of the NCERT in the pursuance of International units 
and Training programmes. 

Publication Department 

The functions of this department are publishing school level textbooks, 
instructional and supplementary material, journals and research 
monographs and activities of Journal Cell. 

Division of Library, Documentation and Information (DLDI) 

It looks after documentation of educational information and providing 
library services 
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Central Institute of Educational Technology (CIET) 

The Central Institute of Educational Technology (CIET), is located in New 
Delhi. It performs educational media-related research, development, 
training, production and extension functions, and provides academic and 
technical guidance and support the State Institutes of Educational 
Technology (SIETs). 

Pandit Sunderlal Sharma Central Institute of Vocational Education 
(PSSCIVE) 

Pandit Sunderlal Sharma Central Institute of Vocational Education 
(PSSCIVE), is located in Bhopal. It organizes research, development, training 
and extension functions related to vocational education at senior secondary 
level. 

Regional Institutes of Education 

The Regional Institutes of Education (RIEs) are located at Ajmer, Bhopal, 
Bhubaneshwar and Mysore. These provide in-service training support to 
state and district level teacher training institutions in the school sector. 
Pre-service professional training to prepare school teachers for teaching 
Science and Mathematics and teacher educators of Elementary Teacher 
Training Institutions is also offered by the RIEs The RIEs cater to 
educational needs (pre-service and m-service education) of the States and 
UTs under their jurisdiction. They act as Regional Resource Institutions for 
school education and teacher education, activities in implementing the 
policies of the States/UTs and contribute to implementation, monitoring 
and evaluation of the Centrally Sponsored Schemes. 

Field Offices 

The Field Offices of the NCERT, mostly located in the state capitals, carry 
out educational liaisoning with the Departments of Education and other 
related institutions on problems and issues of school education in the 
concerned states and apprise them of activities and programmes of the 
NCERT. 
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Programmes and Activities 

The NCERT undertakes the following programmes and activities: 


Research and Development Activities 

Being an apex national body for research in school education, the NCERT 
performs the important functions of conducting and supporting research 
and offering training in educational research methodology. The different 
Departments of the National Institute of Education (N1E), Regional Institutes 
of Education (RIEs), Central Institute of Educational Technology (CIET) and 
Pandit Sunderlal Sharma Central Institute of Vocational Education 
(PSSCIVE) undertake programmes of research related to different aspects of 
school education and teacher education. 

Besides conducting in-house research, the NCERT supports research 
programmes of other institutions/organizations by providing financial 
assistance and academic guidance. Assistance is given to scholars for 
publication of their Ph D. theses. Research fellowships are offered to 
encourage studies in school education to create a pool of competent 
research workers. It also organizes courses for educational research 
workers. 

The NCERT also organizes educational research in the country. It has 
computer facilities for storing, processing and retrieval of data. It 
collaborates with international agencies in inter-country research projects. 

Developmental activities in school education constitute an important 
function of the NCERT. The major developmental activities include 
development and renewal of curricula and instructional material for various 
levels of school education and making them relevant to the changing needs 
of children. Instructional material in school education in the area of pre¬ 
school education, formal and non-formal education, vocationalization of 
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education and teacher education is specially attended to. Developmental 
activities are also undertaken in the domains of educational technology, 
population education, education of the disabled and other special groups. 

Training Activities 

Another important dimension of NCERT’s activities is the pre-service and in- 
service training of teachers at various levels, pre-primary, elementary, 
secondary and higher secondary, and also in such areas as Vocational 
Education, Educational Technology, Guidance and Counselling and Special 
Education. The pre-service teacher education programmes at the Regional 
Institutes of Education (RIEs) incorporate innovative features such as 
integration of content and methodology of teaching long term internship of 
teacher trainees in the actual classroom setting, and participation of 
students in community work The RIEs also undertake the training of key 
personnel of the states and of state level institutions and training of teacher 
educators and in-service teachers. 

Extension Activities 

The NCERT has comprehensive extension programmes in which various 
Departments of the NIE, RIEs, CIET, PSSCIVE and the offices of the Field 
Advisors in the States are engaged in various ways. It works in close 
collaboration with various agencies and institutions in the states and also 
works extensively with Extension Service Departments and Centres in 
teacher training colleges and schools with the purpose of providing 
assistance to various categories of personnel such as teachers, teacher 
educators, educational administrators, question paper setters, textbook 
writers. 

Conferences, seminars, workshops and competitions are organized as 
regular on-going programmes as a part of the extension activities. Several 
programmes are organized in rural and backward areas in order to reach 
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out to the functionaries in these areas where special problems exist and 
where special efforts are needed. Special programmes are organized for the 
education of the disadvantaged sections of the society. The extension 
programmes cover all states and union territories of the country. 

Publication and Dissemination 

The NCERT publishes textbooks for different school subjects for 
classes I to X. It also brings out workbooks, teacher guides, supplementary 
readers, research reports, etc. In addition, it publishes instructional 
material for the use of teacher educators, teacher trainees and in-service 
teachers. These instructional material, produced through research and 
developmental work, serve as models to various agencies in States and 
Union Territories. These are made available to state level agencies for 
adoption and/or adaptation. The textbooks are published in English, Hindi 
and Urdu. 

For dissemination of educational information, the NCERT publishes six 
journals. The Primary Teacher’ is published both in English and Hindi and 
aims at giving meaningful and relevant educational inputs to primary school 
teachers for direct use in the classroom; ‘School Science’ serves as an open 
forum for discussion on various aspects of science education; ‘Journal of 
Indian Education’ provides a forum for encouraging original and critical 
thinking in education through discussion on current educational issues’ 
‘Indian Educational Review’ contains research articles and provides a forum 
for researchers in education; and ‘Bhartiya Adhunik Shiksha’ published in 
Hindi, provides a forum for encouraging critical thinking in education on 
contemporary issues and for dissemination of educational problems and 
practices. Besides these, a house journal called “NCERT - News Letter” is 
also published every month in English and Hindi. 
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Exchange Programmes 

The NCERT interacts with international organizations such as UNESCO, 
UNICEF, UNDP, UNFPA and the World Bank. It has been offering training 
facilities, usually through attachment programmes and organization of need 
based training programmes for sister nations. Another feature is to seek 
participation of experts from International Organizations and neighbouring 
countries in the seminars, conferences and workshops on themes of mutual 
interest. 
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Chapter - v 

Teacher Development: Approaches and Strategies 


Conceptualising Teacher Development 

Prof. J S. Rajput, Director, NCERT addressed on the issues pertaining to 
Teacher Development. There is a pressure for Teacher Education systems on 
quantitative expansion, quality enhancement and contributing to change 
according to learning systems. The challenge before the teacher community 
is to prepare the present and future generations to face the future with 
confidence, instil a sense of purpose and responsibility and develop positive 
attitudes towards learning, awareness and curiosity. Further, the present 
generation of teachers is to be helped by stimulating them for decision 
making, intellectual vigour and on creating conditions of success. 

The new roles expected from teachers are to work for a technically united 
world, tolerance, democratic living and preparing for social change. In their 
direct interactions with pupils in classrooms, the teachers have to inculcate 
attitudes to fight hunger, poverty, use of drugs, violence in the world wide 
countries, use knowledge for actions, have an appeal for learning, do 
exercises on individual judgement. In this way, teachers have to develop a 
sense of individual and collective responsibility. Training in Teacher 
Education has to have a focus on the processes to generate, communicate 
and use knowledge. Teachers have to be able to comprehend issues like 
whom to teach, what to teach and how to teach . The student teachers 
should be encouraged to interact with experienced teachers, researchers, 
community workers, school administrators and learn for themselves how to 
create conditions for effective teaching, decision making in local specific 
contexts, planning and organizing classroom enrolment. The long term 
objective should be to develop competence for investigatory research in 
classroom and school matters. 
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Professor Rajput referred to the Teacher Education Curriculum published 
by the National Council of Teacher Education (NCTE) which highlights 
specific contextual, conceptual and transactional competencies. These have 
further been strengthened with competencies on commitment as how to be 
an effective teacher. The commitment is to the learner, society, profession, 
achieving excellence and basic human values. The Teacher Education 
Curriculum describes some performance areas like effective performance in 
the classroom, school level performance, interaction with parents and 
generating community contact programmes. The characteristics of Teacher 
Education Curriculum in Sri Lanka were discussed to arrive at new inputs 
for its modernization at different stages of education. The relevance of the 
new inputs being developed in India for planning continuing education 
programmes for teachers in Sri Lanka was discussed by the participants. 

Teacher Education Renewal 

Prof. C.L. Anand explained to the participants some of the mismatches 
between the old and traditional practices. Most of the Commonwealth 
countries inherited the sturucture and content of school education and 
teacher education from the British system of education. The United 
Kingdom practised an urban model of education since the demographic 
pattern of England was urban oriented. Such of the Commonwealth 
countries which have a rural bias in their inhabitations and follow a rural 
and agrarian economy had suffered in the real life application of the British 
model of education for want of relevance. India is one such country. 

The Indian system of education is still dominated by the British thought. 
The British system affected most the content, methodology and 
examinations aspects of education. Further it provided a hierarchical model 
where the lower stage of education was used to prepare for the higher stage 
of education As a consequence, teeming millions of educated people have 
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remained bereft of emplo/ment, and inquisitiveness which education should 
have generated. In the present perspective it is considered that any foreign 
model of education could generate artificial needs and may not he conducive 
to human resource development. In India Lord Macauly is quoted for saying 
that the aim of lintish system of education m India was to create a class of 
people who would be British in taste, morals, manners and intellect but 
Indian 1 by colour, race and blood. Upon attaining independence, all efforts 
are being made to reshape School education and Teacher education The 
National Policy on Education was resolved in 1968 and then in 1986. The 
following have been the aims of the national effort in reshaping educational 
system; 


To serve i he needs of national development; 

To assist n fostering and promoting national unity; 

To assis - in the promotion of social equity and social 
obligations; 

To develop respect for rich and varied cultures of India 

Professor Anand advocal sd that it is the quality of teacher education which 
ultimately decides quality of education. Some of the needs of school 
education system which lias a thrust on Teacher education system are: 

Building a national pattern of teacher education; 

Developing a national curriculum framework for teacher 
education; 

Upgradin,., the standards of teacher education; 

Raising t e conditions of teachers in terms of emoluments, 
professional status, resource material and; 

Creating un expertise in individual teachers for capability 

i 

building. 
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In addition, now as never before, Teacher education is under a pressure due 
to availability of information on the global scenario and realization how our 
cultural ethos pave for nationalism. In India, a developmental approach to 
teacher development have been adopted which conheptualizes the role of the 
teacher T in the Emerging Indian Society. Consequent upon such pressures, 
relevant changes in pedagogy and foundation bourses are being made. 
School based internship is being renewed. Research and development 
through actions research is being contemplated ais a self-learning exercise 
for teachers. 

Prof. C.L. Anand, discussed the changing roles of teachers in the emerging 
society. He explained the connotation ‘Emerging Society’ as ‘rising 
aspirations of a given group of people and the accompanying effort to bring 
about the required change’. Gandhiji’s saying ‘a teacher is a reformer of the 
community, and an interpreter of the community’ was quoted as an example 
of the emerging role. Sri Aurobindo's saying, ‘Nothing can be taught, every 
thing can be learnt’ is apt and relevant for the role performance of teachers. 
Dr. Radhakrishnan’s opinion that “a teacher with a personality acceptable 
to the children in every walk of life influences them the most.... Therefore, 
let him not teach by holding a book in his hands”. 

For developing excellence, a teacher should have commitment to contribute 
to learning society, achieving excellence and basic human values. One 
major role expected of teachers is to prepare men and women of character 
and ability who are committed to serve the emerging society. The challenge 
of the present times before teacher education system is to produce a class of 

teachers that will empower their students to tackle the problems of the 

» . 6 4 1 

emerging society in the third millennium. 
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Professional Development of Teacher Educators 

Dr. T.N. Dhar addressed the participants on issues pertaining to 

professional development of teachers. He initiated discussion on the 
r 

possible criteria for professional development of teachers. He raised issues 
such as: do teachers necessarily possess the body of knowledge which a 
professional is supposed to acquire; do they possess the skills to use the 
knowledge base; how much are they able to achieve roles expected of them; 
have they been able to develop and practise the work ethics; do they have 
excellence in personal conduct; has the teacher education system necessary 
potential for developing attributes and characteristics necessary for teacher 
effectiveness; whether the teachers working under the system have 
willingness to undergo continuing education for improving their 
performance? 

Referring to the profile of Teacher educators in India, Dr. Dhar talked of 
situations like inadequacy of entry level professional degrees in M.Phil, or 
M.Ed. The courses on N / Ed. And M.Phil. do not include methodologies on 
subject teaching and pedagogy. In many institutions, teacher educators 
teaching foundation courses do not possess adequate qualification in 
subject areas. They do not a have a post-graduate degree in disciplinaiy 
areas. Their expertise in curricular subjects is inadequate for providing 
conceptual clarification to teachers. Secondly, courses in Foundation areas 
like Philosophy, Psychology, Sociology are based on content sought from 
European countries. Examples were cited on aspects such as adolescence, 
adjustment, socialization, thematic apperception tests, etc. There is a need 
to develop relevant content for the academic and professional qualifications 
required of teacher educators. Pedagogy has to be planned for specific 
contexts such as local tribes, small* schools, large size pupil ratios. 
Research has to precede and follow in the development of teacher educators 
preparation. There has Vj be a shift to training for teaching. 
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Dr. Dhar referred to the \\revailing Cascade models in the organization of 
continuing teacher education programmes and the 1 'recurring training loss in 
practice. He advocated the need for improving cen'ters for advanced studies 
in teacher education and developing alternative curricula to cater to 
professional development c teacher educators. 

t . 

A case for planning and pioviding training in areas of research, classroom 
investigations, continuing adult education, conducting projc; t work, 
counselling children with special needs and their parents was made 
Further, it was suggested to develop modular packages on new curricular 
areas such as populatior education, environmental education, human 
rights, information technology etc. These packages should be developed on 
content-cum-methodology approaches. The teacher educators have also to 
be educated in assessment and evaluation procedures. The participants 
discussed the alternatives to the existing modes’of teacher preparation in 
Sri Lanka and inquired about the strategies to equip teacher educators to 
meet the emerging roles. 

Expected Profile of Teacher Educators ' 

In India, an efficient teacher educator is expected to possess and practise 
core skills like motivation, questioning, probing/ analyses, synthesis etc. 
Explaining the significance of such skills, Prof. -G.L. Arora addressed the 
participants on the need iur having mastery over the content as also the 
relevant, methods in the teaching of a particular concept Other desirable 
attributes would be expertise in icsearch relating to curriculum 
development activities, ct rriculum processes, school management and 
problem solving approach A teacher educator should be sensitive to 
understand how education find society influence each other and what forces 
and factors require building up of alternatives in education. In this regard a 
teacher educator t has to be of reflective temperament. 
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Prof. Arora highlighted ‘hat an effective teacher educator should have the 
following capabilities. He should be able to: 

develop pedagogy relevant to content; 

train teachers to use appropriate educational.technology; 

undertake new experiments in teacher education; 

develop curriculum and instructional material for specific 

bontexts; 

undertake meaningful research in education 

The speaker dwelled on how to enhance the image of teacher educators 
specially when there is no pre-service training programme available for 
teacher educators. The brain storming approach was adopted at this 
juncture and participants contributed their own opinion and experiences. 
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chapter - vi 

Thrusts for Educational Change: Global Perspective 


Learning Pillars for the New Millennium 

Prof. (Mrs) Sarla Rajput deliberated on orienting education unto a futuristic 
vision and a global perspective. Education systems in the world should be 
rooted in the respective country’s own culture and needs. These can no 
longer remain oblivious to global trends. The global perspective can be had 
from UNESCO’s report on Education for 21 sl Century contributed by 
Jacques Delors in the report titled; Treasure Within’. 

There is an unprecedented development in Communication technologies 
having relevance to education, its expansion and quality world over. Peace, 
freedom and natural justice have become the perennial goals before 
humanity. Education is one of the principal means to foster a deeper and 
harmonious form of human development with a view to reduce poverty, 
exclusion, ignorance, oppression and war. Jacques Delors has identified 
four pillars of education i.e. learning to know; learning to do; Learning to 
Live Together; and Learning to Become. It has been recommended that 
education should perform a three fold function - economic, scientific and 
cultural. Each aspect requires individuals to constitute work force that 
would understand, adapt and utilize the new technologies and techniques. 
While economic development remains a major objective, other components 
like responsible management of physical and human environments are 
equally significant. This requires individuals to remain rooted to their own 
cultures and at the same time, open to other cultures and committed to the 
progress of the society. While keeping full faith and confidence in their own 


55 



language, culture and heritage; education should bring transformation in 
the attitudes in a way that individuals develop regard for the culture and 
heritage of others on the name footing and with same regard as for one’s 
own. 

i 

Prof. (Mrs) Rajput made a strong plea that educational initiative ought to be 
critically linked to the quality of teachers who need to update their 
knowledge and skills regularly. For this purpose, acquisition and renewal of 
competencies would remain as a model for the teaching learning process. 
Educational policies have lo provide for upgradation of quality of teacher 
preparation, orientation and training. 

Quoting Dr. Karan Singh’s paper tiltled; ‘Education for the Global Society’, 
in the report Treasure Within’ the need for propagation of the holistic 
education philosophy for the 21 st Century, the following premises were 
explained: 

The planet earth is an inter-linked extended family and all 
differences of place and religion, nationality and ideology, 
economic and social status must be viewed in the context of 
global humanity; 

Ecology of planet-earth must be preserved 
Fundamentalism, hatred, jealousy and all such factors must 
be overcome. 

The great religions of the world must strive for the welfare of 
humanity end strengthen the golden thread of spiral 
aspirations. 

To maintain steady, continued and harmonious educational development, 
professional exchanges and inter-actions apart from regular and planned 
programmes, could be of help This also requires inter-linkages between 
organizations within the country and with those outside the country in the 
global perspective. 
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Towards a Learning Society 

Prof. O.S Dewal deliberated on the emergence of learning society in 
pursuance of information technology. In Sanskrit, the term ‘Learning' has 
its meaning: ‘to dig something out’, ‘to acquire’, ‘to develop skills' and *to 
become’. Lord Budha exhorted his disciples as; do not only listen to me, 
work out your own salvation. Learning begins with the self as a search for 
the elevation of the self ,ind all throughout life. Likewise, a learning society 
is the one in quest and pursuit of acquiring value oriented functional 
literacy. In fact, the concept of functional literacy is generic. It extends to 
continuing education ar i life enrichment education. 

The parameters of a learning society are as follows. 

The society where structured opportunities for learning are 
provided for all categories of people; 

Where rrost members of the society learn throughout their 
lives at all ages; 

Where la r ge number of people become learners. 

In this way, a learning society is a society which continuously pursues 
learning. 

Prof. Dewal discussed a .our step approach for cultivating attitudes towards 
learning. Individuals ha*e a conviction that: 

? 1. We would pursue continuously to know 

2. We know and we do not know 

3. We know that we do not know 

4. We know 

Prof. Dewal discussed with the participants the social and cultural contexts 
in Sri Lanka which have a transcendal effect on self-learning. 
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Teacher Education in Perspective 

Professor R.P. Sharma discussed the connotation Of globalization of teacher 
education. Globalization is like a star which can b‘e seen as a guiding spirit 
but cannot be reached. Ir. this age of knowledge explosion and boost in 
information technology, nations can not afford to isolate themselves in 
developmental activities. People have to get out of mental confines, cultural 
and racial superiority/inferiority complexes and aggressive attitudes. In the 
present era, world culture is becoming as a part ol our own culture. Still 
these deliberate efforts to build their own national identities by different 
nations have to cope with international pressures. 

Professor Sharma quoted Mahatma Gandhi “I should keep windows open 
but my foot should not b. 1 uprooted”. He also referred to the writing of 
Dr, Radhakrishnan, we know not how to swim adross the ocean like a fish, 
yet we have to learn how to walk on the earth like a human being. 

Teacher Education is a multi-disciplinary area. It is said that in Teacher 
Education we should not have independent identity like Mathematics, 
Physics, Economics, teacher educator but there should be a potential to 
develop discipline expertise. Discipline is the one which disciplines our 
minds in a particular way where do we converge or diverge and how. In the 
present’perspective, we hate to strengthen the component of humanism in 
education. Therefore, curriculum should not be planned on additive 
functions. Rather, we have to characterize it with inter-active and dialogical 
modes. It should be in the mode of participatory activity. 

Prof. Satya Bhushan discussed economies and teacher education policies of 
ASEAN countries which include Singapore, Japan, South Korea, Indonesia 
and Malaysia. He said that likewise the SAARC dountries which include Sri 


58 



Lanka, India, Bangladesh, Pakistan, Nepal, Bhutan and Maldives have also 
formulated policy statements on their economies and education. Referring to 
the areas where the ed ucation profile of India and Sri Lanka is weak, low 
learning achievement, incidence of repetition on failure were cited. 
Secondly, whereas then.* is a rapid technological development in Sri Lanka 
and India, both teachers and school turn outs are not able to handle the 
use of technology. Third;y, the absorbing capacity of the employment sector 
is much less than the present output capacity of the educational sector. It 
leads to increase in unemployment. ‘It was pleaded that collaboration 
between industry and educational system is required at macro and micro 
levels. 

Prof. Satya Bhushan presented tables from the UNDP report Human 
Development, 2000 and compared Sri Lanka and India with other developed 
nations. He concludes by making a strong case for the inclusion and 
development of critical behaviours through schooling. Issues such as large 
size classes, inadequate resources, existing disparities in social stratas were 
discussed to help participants conceptualize how to formulate an agenda for 
their own teacher education system. 


r 


59 




Chapter - VII 

Efficiency Building in Teacher Education Institutes 

New Inputs for Teacher Education Institutes 

A review of the recommendations on National Education Policy reflects that 
most Commissions and Committees have endorsed that teacher is the 
nucleus of the entire system of education. Research studies on the status 
and functioning of teacher education institutions show that many of the 
recommendations have been translated into action programmes. 
Prof. K.G. Sharma dwek on the issues arising of such a gap between the 
expected and the performed roles of teacher education institutions. He 
appreciated the role of National Council of Teacher Education (NCTE) for 
providing institutional recognition, criteria of admission, norms for building 
and equipments and documents such as Teacher Education Curriculum. 
A Framework. The availability of these inputs have enhanced institution 
building in Teacher Education System. The NCERT have brought out 
research tools for measurement and evaluation in cognitive, psychomotor 
and affective domains. As such, a movement towards qualitative change has 
been created. 

There is a shift in the learning paradigm in classrooms. Earlier it used to be 

norm based teaching ard evaluation but now the shift is to cater to the 
1 

learning needs of individual learners. Students in a class have to be 
facilitated in learning. One of the gaps is the use of diversified approaches is 
yet to be seen in the School Experience Programmes of teacher education 
institutions. Secondly, whereas information technology has conceptualized 
programmes for an interactive society, the teacher education institutions in 
India have to adopt interactive modes in their day to day functioning. 
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Prof. Sharma also compaied the professional training of teachers with 
engineers and medical professional and said that teacher education has to 
gain from their learning modes. Somewhere the electronic media has 
provided information highways to the society, should not Teacher Education 
make use of such developments. He suggested that change was required 
and it was possible through increasing participation by multi-disciplinary 
experts and teacher educators. 

Admission Criteria in Teacher Education Institutions 

The quality of teachers depend upon background with which they come to 
seek admission to the teacher education colleges. However, efficient the 
training system may be, there are some qualities/characteristics of the 
teacher trainees which are unmodifiable. Prof. R.N. Mehrotra addressed the 
participants on the selection criteria for admission to teacher education 
courses. Pre-training profile of the candidate has its significance as 
education course is like a potscript to what has existed earlier. The teacher 
training becomes an addenda for the teacher to his/her earlier education, 
innate and nurturing characteristics. For example, a person’s 
communication gestures, self esteem, outlook on life generally remain 
slightly changed whereas ones motivation, concern for the education of the 
disadvantaged and certain skills of classroom organization and teaching 
would be embibed. The purpose of selection criteria is to identify such of the 
aspects in a candidate upon which he/she can be selected or rejected. 

Prof. Mehrotra explained the technical process of admission test. It has four 

I 

aspects i.e. stock taking of performance in the previous education career; 
oral tests for identifying communication competencies, written tests on 

i 

parameters of general knowledge, language, conceptual clarity in school 
subjects, reasoning ability; and degree of sensitivity to learners and learning 
situations. In addition, performance tests which aim at assessing the 
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capability of teaching a subject or participation in group discussion or even 
leading a discussion in a small group. There are various measures under 
the criteria of selection tests depending upon the number of applicants 
vis-a-vis the number of seats available for admission. 

Prof. Mehrotra discussrd the administrative and academic aspects of the 
admission policy. The administrative decisions pertaining to allotment of 
seats, sex-ratio, reservation for certain geographical areas, the reservation 
policy undet the Constitution of a country and othei policy matters e.g. in 
India, there is a reservation policy of 15% seats for scheduled castes, 7 7a% 
for scheduled tribes and also a percentage of quota for those either killed or 
disabled in defending the nation. The administrative criteria vary from 
situation to situation and time to time. 

The academic criteria takes into scope selection of the best candidates on 
four aspects i.e. knowledge, skills, attitudes and temperamental qualities. 
As it is necessary for a teacher to have a global perspective, certain 
information on current .ssues is also tested. As a trainee should come with 
an endowment of certain traits of character and temperamental qualities of 
honesty, truthfulness, punctuality, these are also assessed. In some places, 
candidates are tested on various performances in simulated situations 
while in other cases, perlormance tests are given less weightage. 

Another dimension of admission policy is the management aspect. In some 
places, admission tests are conducted at state or university level, in others 
at district or institution level. Wherever the tests are for smaller 
jurisdictions, the admission criteria is more specific. Much depends upon 
the machinery involved in the preparation and conduct of admission tests. 
Presently the focus is on developing stage specific selection tests so that the 
quality of teaching learning process is catered to by the trained teachers. 
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Teacher Accountability 

Dr. J.L. Azad elaborated on the concept of Teacher Accountability. Teacher’s 

. \ 

accountability is becoming popular in Indian society. It is due to impact of 

4 

industry where workers ar; held responsible for commensurate outcomes. 
The idea is that whatever cne does, should be able to be assessed by some 
one. Inter-alia, it imples that teachers should account for their 
performance. 

i 

There are two types of accountabilities i.e. moral accountability and legal 

accountability. Teachers in India have been conscious of their moral duty 

since ages. In the emerging perspective, teachers are expected to be 

responsible as employees to discharge the given duties. Several arguments 

11 

are put forth for responsiveness regarding accountability by teachers. 
Despite a large proportion of expenditure on teacher salaries, the outcomes 
in school efficiency are inadequate. For example, in University education, 
out of every eight students, only one student is able to achieve required 
quality. The teachers have to respond to the faith reposed in them by the 
Indian society. 

An issue arising out of controversy on leacher accountability is who is 

accountable: the institution or the teacher? Do teachers have a say in 

I 

admission policy or curriculum designing or even in procedures for the 

transaction of curriculum In fact, teachers have only a shared 

1 

responsibility The second ,ssue is who should assess the performance of 
teachers and how? Should student assessment be not left to teachers, if 
teachers are to be held accountable? Thirdly, what should be assessed 
under teacher performance? Should these be teacher attitudes or crude 
criteria like attendance, behaviour with colleagues, participation in 
curricular activities, pursuance of scientific methody 

t 
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Dr. Azad pleaded thai teacher accountability should not be taken at 
individual teacher’s level. It should be a collective performance. It should 
begin with selection of good personnel as teachers, providing them with 
necessary resources and creating an official machinery for redressal of their 
grievances, Further, teachers should be involved in the planning and 
management of curriculum development and evaluation. Dr. Azad 
suggested for the identification of a code of ethics for teachers and 
promoting the concept of teacher autonomy to lead to innovative and 
creative performance. Opportunities may be created to help teachers in 
updating their knowledge and skills. • They may be trusted in normal 
situations. 

Teaching for Competency Based Learning 

Prof. Nagaraju addressed the participants on steps to actualize achievement 
in classrooms. He presented the problem in general context. As the world 
becomes more competitive and market oriented, the schools take a cue from 
the society and develop competitiveness in their systems. It is not the high 
profile of academic achievement that matters but the personality patterns 
which a school should aim at. A plea for competence based education was 
made to replace achievement oriented competitive school order. 

The speaker traced the progress of curriculum development in India and 
explained the evolution of the Minimum Levels of Learning (M.L.L.) at 
primary level. These vvould gradually bring in a practical bias in the 
theoretical modes of teaching and learning. Another advantage of 
competence based curriculum was quoted that it would reduce the 
emphasis on examination in schools. Some experiments and projects in 
education were referred to and the findings had revealed the need for 
building a practical bias in school activities. Addition of two administrative 
structures as Cluster Resource Centres (CRCs) and Block Resource Centres 
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(BRCs) would facilitate conoretisation of educational policies and curriculum 
guidelines into local specif c environment. 


Addressing the issue of Quality Primary Education, Prof. Nagaraju 
discussed issues pertaining to teacher preparation to meet various 
concerns, Teachers have a challenge to prove ttieir credibility and create 
acceptability for them in their own work situations. These concerns remain 
dormant in the pre-service teacher education programmes but they emerge 
fast as soon a teacher is placed in a school. In-Service education seeks to 
prepare teachers for appropriate field interactions 

Prof. Nagaraju referred to the mass scale in-service teacher education 
models of PMOST and SOFT and reiterated that the objectives of such 
programmes remain partially achieved as there has been loss of messages in 
their cascade model. These programmes only helped in informing teachers 
of their emerging roles. They aimed at creating a new outlook but wherever 
there were resource crunches, teachers were unable to make use of the 
training. In the present day situation, one of the challenges before teacher 
educators is how to motivate the teachers. Another challenge is that the 
school curriculum remains partially transacted in areas such as aesthetics, 
sports, values as the personality patterns of teachers differ. Still another 
challenge is how to bring attitudinal changes in teachers and help them 
practise skill oriented cla'.sroom teaching, A case for incremental change 
through school based and iduster based in-service training was pleaded. 


District Institutions of Education and Training 

The participants had a curiosity to know about their counterpart teacher 
training institutes in India and what are their salient features. The 
participants desired to know the concept, structure, functions and 
programmes of District Institute of Education and' Training (DIETs), 
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Dr. S.K. Yadav dwelled on the theme of DIETs, its structure and 
functioning. Tracing tne inception of the institution of DIET, Dr. Yadav 
explained the inception of some institutions like Institutes of Advanced 
Studies in Edi^cation, Colleges of Teacher Education, District Institutes of 
Education and Training, In pursuance of the recommendations of National 
Policy of Education (191:6), Dr. Yadav exemplified that as the NCERT is an 
apex institution at the national level, the DIET has similar functions at the 
district level. The DIET provides academic and resource support in 
achieving universalization of Elementary Education and improving quality of 
elementary education, non formal education and adult education. It has 
also the responsibility to plan and provide elementary teacher education 
both pre-service and in-service. The DIETs have to perform the following 
functions: 

1. Conducting training of both induction and continuing level for 
elementary school teachers, heads of school complexes, 
clusters, co-ordinators, block resource centers, officers of 
education department, instructors and supervisors of non- 
formal and adult education, members of district boards of 
education and village education committees, community leaders 
and resource persons. 

2. Providing academic and resource support to the elementary and 
adult education system in the district such as (a) organizing the 
fields; (b) providing services of a re source/learning centre for 
teachers arid instructors; (c) developing locally relevant 
materials, teaching aids, evaluation tools, etc; and (d) serving as 
an evaluation centre for elementary schools and programmes of 
NFE/AE. 

3. Conducting action research and experimentation to deal with 
specific problems relating to universal elementary and adult 
education; and devising institutional and district education 
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plans in pin suit of quantitative ' targets and qualitative 
excellence in EFA and elementa’ry teachers training/re¬ 
orientation . 1 

Detailing out the strategies to transact the above functions, Dr. Yadav 
explained how the DIET functions as a whole and in branches. The 
structure of a DIET has the following branches: 

1. Pre-service Teacher Education Branch (PSTE) 

2. In-service Field Interaction and Innovations Co-ordination 
Branch (IFFIC) 

3. Work Experience Branch (WE) 

4. Educational Technology Branch (ET)] 

5. Planning and Management Branch (Pft.M) 

6. Curriculum, Material Development and Evaluation Branch 
(CMDE) 

7. District Resouice Unit Branch (DRU) 

The functions and activities of the various branches were explained. 

Dr. Yadav explained that one of the features of DIETs is that it gives no 
directives, it has only a srt of guidelines. Such an approach would enable 
the DIETs to grow and work in their local contexts. However, in some 
places there has been a shortfall in expectations. 

DIETs have carried forth a major role in the decentralization of elementary 
education and elementary :eacher education. As a whole, District Institute 
of Education and Training (DIET) has a unique and comprehensive role to 
play in achieving quality teacher education at elementary level. 


67 



Chapter - VIII 
School Curriculum Renewal in India 


Curriculum Renewal and Evaluation 

Prof. R.K. Dixit discussed the concept and scope of curriculum. The word 
curriculum has been derived from the Latin word ‘currere’ which means 
racecourse meaning thereby that school curriculum is the total educational 
race that one has to run. As the goal of curriculum is to shape a complete 
human being, curriculum has a significant place in education. The Oxford 
dictionary connotes curriculum as a regular course of study at a school or 
college. 

In the shaping of a healthy society, the curriculum should include both 
cognitive and non-cognitive aspects in a balanced way, All activities and 
experiences have cognitive component. Even the inculcation of attitudes, 
sentiments, emotions have a cognitive basis. A recent development in the 
area of curriculum is the statement of outcomes in the form of 
competencies. 

Prof. K.K. Vashishtha explained the various considerations to be looked into 
the development of curriculum. These are: 

(i) relevance, 

(ii) equity, 

(iii) excellence. 

Relevance signifies usefulness of the curriculum to the learner clientele from 
different socio economic and cultural contexts; equity implies equal access 
in terms of success and excellence means that the curriculum has an 
inbuilt potential for developing forward look in the learners. 
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Prof. R.D. Shukla discussed various issues and concerns in school 
curriculum at the elementary level. He talked of the issues pertaining to 
access, equity and excellence. The term equity implies giving due emphasis 
on meeting the educational needs of women and girls, scheduled caste and 
scheduled tribe groups, working children, children with impairment and 
urban disadvantaged children coming from slums. 

Prof. Shukla discussed the features of the framework of curriculum at the 
elementary stage. These are as follows: 

Establishing uniformity in the structure of education 
throughout the country. 

Preparing a common scheme of studies. 

Emphasis on basic life skills. 

Focus on developing learning skills. 

Inclusion of fundamental duties in the core curricular areas. 
Exposition to human rights including rights of the children. 
Denigration of values like untouchability, violence, 
ignorance. 

Ensuring faith in peace, prosperity, healthy habits and 
equity. 

Inculcation and sustenance of values like tolerance, good 
conduct, national identity. 

Prof. Shukla explained the scheme of Sarva Shiksha Abhiyan at elementary 
level which provides for access of elementary education, completion of 8 
years of universal education by 2001, universal retention and bridging gaps 
in matters of social categories. The scheme of Sarva Siksha Abhiyan would 
have a decentralized management approach with community owned 
planning and implementation and a sustainable financing and cost effective 
strategy for achieving universalization. 
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The new curriculum framework released by NCERT in the year 2000 aims at 
nurturance and sustenance of talent and creativity among learners. It has 
been designed as a process centered and learner friendly curriculum. 

Prof. H.S. Srivastava explained that if curriculum implies generation of 
learning experiences, then the child gains experiences out of the curriculum 
of the home, curriculum of the immediate environment, curriculum of the 
peer group and curriculum of the school. School curriculum is one fourth of 
the total learning environment around the child but it is manipulable and 
can be evaluated. 

Any effort in curriculum evaluation has to be determined by the type of the 
general objectives of the curriculum plan. The sources of these objectives 
are generally economic system, political philosophy, cultural heritage, social 
order, level of knowledge explosion. It becomes difficult to further specify 
these sources in terms of pupil behaviours at age specific level. Therefore, 
evaluation of the curriculum as a whole becomes a difficult exercise. 

Generally, the purpose of evaluation under curriculum evaluation is taken 
with a limited scope of value judgement of proposed learning by students. 
The pupil evaluation has four aspects i.e. diagnosis, identifying strengths 
and weaknesses, remediation and enrichment with a view to cause 
improvement in learning and enhancing achievement level of learners. 

The school curriculum consists of scholastic and non-scholastic aspects. 
Evaluation techniques have more been applied to scholastic areas. Now it is 
contemplated that the non-scholastic aspects are more important for a 
successful life. Curriculum framers have been emphasizing developing 
proficiency in co-curricular activities, development of personal and social 
qualities and development of a good personal conduct such as habits of 
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cleanliness, punctuality, regularity, discipline, sense of responsibility, 
emotional stability, etc. 

Prof. Srivastava explained further the need for diversification of achievement 
instead of raising the level of achievement. Learning constitutes 
internalising ideas. Teaching is a step to helping learners assimilate and 
accommodate ideas. Education does not have a full stop. It has other 
punctuation marks. It goes life long, so does evaluation. 

Continuous and Comprehensive Evaluation 

Prof. Ved Parkash addressed on the concept, scope, dimensions and use of 
continuous and comprehensive evaluation. Evaluation is a process of 
collecting, analyzing and interpreting evidences of students achievement 
both in cognitive and non-cognitive learning outcomes, for the purpose of 
taking a variety of decisions. The decisions are on aspects such as 
streaming, placing, promoting, diagnosing, enriching, awarding jobs, 
placement, upgradation. The type of performance and its desired level are 
identified on the basis of pre-decided objectives. 

Evaluation is generally practiced in reference to inter-learner comparisons; 
monitoring of progress of individuals; and in criterion-referenced situations. 
In school and classroom contexts, evaluation is classified as formative and 
summative. Formative evaluation is used for purposes of developmental 
activities whereas summative evaluation is carried out at the end of 
academic semesters or sessions. The decisions depend upon school 
policies. Evaluation is an integral part of curriculum as it ensures 
continuity and comprehension in learning. The reasons for adopting 
continuous and comprehensive evaluation in the educational system are: 
growth of a learner is a continuous phenomenon and it should be followed 
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up continuously. Human empowerment is continuous and could be graded. 
Continuity takes precedence over comprehensiveness. 

One of the developments in the area of continuous and comprehensive 
evaluation in India is the introduction of grading system. Grading could be 
either absolute or relative. It could be both direct and indirect. Absolute 
grading is based on pre-determined criterion. Relative grading is on an 
individual’s position in small group contexts. 

Professor Ved Parkash introduced the acronom APPLE in support of a 
criterion for evaluation policy. The letters in APPLE mean evaluation should 
be: 

Administratively feasible; 

Publicly acceptable; 

Professionally credible; 

Legally defensible; 

Economically affordable. 

Assessment of Learning 

Dr. K. Ramachandran of UNESCO addressed the participants on the 
process of learning and its assessment. In this era of consciousness to 
avoid stereo-typed learning, the process of learning is becoming more 
creative and logical. The modes of canvassing learning through cause and 
effect, exercises, inference making, estimation, verification, reasoning are 
becoming popular and replacing traditional rote learning approach. Dr. 
Ramachandran explained the chain of learning from lower order to higher 
order. 

The process of learning constituted of steps as: recoginition, recall, seeing 
relationship, citing example, distinguishing, categorizing classifying, 
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hypothesizing, interpreting, verifying and generalizing. It helps a learner to 
pass on from knowledge to understanding. 

The speaker discussed the types of assessment modes at school level. 
These are oral testing, paper pencil testing, observing and performance 
testing. 
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Chapter - IX 

New Pedagogies and Concerns 


Alternative Education 

Various models of education are being pursued such as formal education, 
non-formal education, correspondence education, distance education, life 
long education, recurrent education. Prof. O.S. Dewal addressed the 
participants on the modes of alternate education and its finer features. He 
explained that the process of education consists of four sequential cognitive 
activities. These are: receiving assimilating, internalizing and applying. The 
participants were explained how learning takes place in various facets 
through instruction, teaching, schooling and training in skills. Alternate 
school curriculum is designed diilerently with a view to providing for 
learning, monitoring, feedback and control on variables which are either 
positive or negative to the continuity and quality of learning. The 
participants were explained what constitutes learning climate and how it 
varies from self-learning modes to environment and resource based learning 
modes to instructional modes in formal schooling. The need for training, 
administrative leadership under each mode was explained. 

As we progress in education, we find differences in learners in different 
places, availability of material and differences in social environments. 
Whenever, there is a any change in of these, consequent change in the 
content and process of education is also coalled for. 

Discussing the roles of open universities, the speaker explained the various 
features to be inducted. He cautioned teacher educators to understand that 
there are certain things which do not require any change while there are 
others which require appropriate changes. If these changes are not 
inducted, then open education loses its logistics. 
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Prof. Dewal explained the seven sub-systems contributing to the open 
education system. These are inter-linked, interactive and in pursuance of 
the same educational and instructional objectives. These are as follows:- 

Policy and Management 

Curriculum design 

Instructional material preparation 

Material production 

Store and dispatch 

Student services 

Evaluation 

Recently a new unit on extramular activities is being conceived. 

Inclusive Education for the Disabled 

There is a global concern for education of the children with special needs. 
The concern has been reflected in the various international conferences like 
the conference on Education For All. This conference has strongly 
recommended early childhood care and education both for the advantaged 
and disadvantaged children. 

Prof. Kusum Sharma addressed the participants on education of the 
handicapped m the present day context. She quoted from the Salmanaka 
Statements. The Statement includes the following: 

to build up education of the disabled in general education so 
that the educational system becomes inclusive for all, 
to adapt inclusiveness as a matter of state policy; 
to plan, monitor and evaluate the provisions for 
inclusiveness; 
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to encourage exchange with countries that have experience 
of inclusion. 

The shift to inclusion from separation is like a shift to the social model from 
the medical model. 

Prof Kusum Sharma referred to the growing consciousness in the 
leadership and the political will at the back of educational reform. The 
Government of India Act titled, “Persons with Disabilities Act, 1995” states, 
‘Every child with disability has access to education upto 18 years. It should 
be free and in an appropriate environment'. 

Why should inclusiveness be stressed? The answer is: it helps in breaking 
isolation, developing social cohesion and minimizing prejudices due to 
ignorance and fear from the disadvantaged due to their isolation in special 
schools. 

In India, several efforts have been made to develop teacher education 
commensurate to the system of curriculum for the disabled. The 
rehabilitation Council has established national institutes like the National 
Institutes of Mentally handicapped, Hearing handicapped, Physically 
handicapped and Visually handicapped. Another effort has been training in 
multicite integration project. The National Institute of Public Cooperation 
and Child Development (NIPCCD) has been running courses for teachers on 
early childhood education and developing integrated models of school 
curriculum. The integrated model could be successful when there are only a 
few disabilities. 

Some of other induction areas in which teachers are being provided training 
are as follows: 
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How to identify handicaps in the school going and non 
school going child population 

Skills required for assessment of the level of handicap 
Classroom management ior inclusive education 
Seeking parental and community involvement 
Drawing strength from the cultural and tradition morals. 

Discussions of conducting research on parental counselling, programme 
monitoring, home related methods for integration and normalcy of the 
disabled child in the socio cultural milleau were explained. 

Dr. R.B.L Soni explained the efforts being made to train special teacher 
educators for the education of the disabled. As the disabled children have 
their own problems so the special teacher educators would require multi 
category experiences. There are assessment criteria to distinguish between 
marginally impaired and seriously impaired. Those with marginal 
impairment can be helped to join normal schools. For example, marginal 
visually impaired a person can see an object at a distance of 20 feet whereas 
a normal person can see up to 200 feet. Such children are called Educable 
in normal context. For them curriculum adaptation techniques are evolved. 
Some of these are ordinary like readjusting seating arrangement while some 
of these have to be providing duplicate experiences through three 
dimensional models. What learning experience should be substituted with 
what depends on a teacher's ingenuity, skill and empathy. Anyhow no 
experience should be omitted and therefore the scope and techniques of 
training for the disabled are many. 

Peace Education 

Peace education is a global emerging concern. It is developmental in nature. 
Every nation has its own way of conceptualizing Peace Education. Prof. D.S. 
Muley deliberated on the concept of peace education in the context of Sri 
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Lanka and India. In Sri Lanka, peace education implies inner peace and 
harmony whereas in India it implies understanding of world problems and 
issues pertaining to nuclear disarmament. 

Peace education could be contemplated at the individual level and collective 
level. Achieving peace of mind through meditation, chanting of holy rhyms, 
seeking inner harmony is at the individual level while working for social 
cohesion in the family and the community is at the group level. Besides the 
spectrum of inner or familiar peace there is a^o a connotation of World 
Peace which implies seeking peace in the country and the world. 

Prof. Muley cited a research study pertaining to essentials for peace 
conducted in 1999. The study compares various countries on indicators of 
happiness which are as follows: 

Income 

Material goods one owns; 

Job, 

Self confidence in general; 

Ties with family and friends; 

Sex life - satisfaction regarding; 

Leisure time; 

Role of religion in life; 

Economy of the country, 

Overall quality of life. 

It was found that interpretation of each of the indicators varies from one 
country to other. It has a culture bias. Whereas, one may be unhappy with 
a high per capita GNP, one may be happy over the incremental gam in low 
per capita GNP in another country. 
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In India, the subject of world peace has four units in the curriculum. These 
are as follows: 

1 Human heritage 

2. Commonality between societies 

3. World problems 

4. Nuclear disarmament 

The idea is to develop attitude of harmony and sharing between individuals, 
communities, societies and nations. 

Tele and Video Conferencing 

The subject of tele and video conferencing was discussed by 
Prof. R.L. Phutela. He began his discussion on the use of tele and video 
conferencing as a distance education modality for capability building in 
teachers. 

Capability building in teachers has three dimensions as: updating the 
content; skills in pedagogy; and classroom management skills in different 
contexts such as group teaching. Prof. Phutela explained that as the size of 
teacher education system is large in India and most teachers in local places 
have differences in their professional capabilities: Teleconferencing is 
becoming popular mode of in-service education of teachers in specific 
contexts. 

Referring to the earlier modes of in-service teacher education Dr. Phutela 
explained how cascade model used under Programme of Mass Orientation of 
School Teachers (PMOST) and Special Orientation for Primaiy Teachers 
(SOPT) had resulted in loss of messages because of the flow of these in four 
stages i.e. from master trainer to key person to resource person to teacher. 
Tele and video conferencing is an improvement as it helps to reach teachers 
direct and faster. He explained the mode and equipments required under 
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tele and video conferencing. Further, the participants wre informed of the 
experiments conducted to measure the resulting efficacy of the new 
technology based distance conferencing mode. It was found that the new 
mode creates enthusiasm in the small groups of teachers at cluster level, 
and helps in removing their apprehensions and conceptual inadequacies. 
The evaluation of the programme showed positive difference in training gain 
from 2.22 to 2.26 varying from school subject to subject. 

The NCERT is currently engaged in evolving and experimenting new 
technological devices. The idea is to improve access and success of teachers 

Educational Television 

Dr. Madhu Pant discussed about educational television, its use and the 
various aspects involved in developing it. Discussing the type of educational 
television programmes suited to the learner clientele at the school level, the 
speaker exemplified the merits of educational television in demonstrating 
teaching learning by way of stoiy presentation, dramatization, cartoon 
animation, musical programmes and use of documentaries on specific 
themes like unfurling of national flag etc. Further educational television has 
quite been of use on sensitizing teachers to issues on National Policy on 
Education, Science Education, Value Education and use of various kits. 

Dr. Madhu Pant explained the aspects involved in writing an educational 
television script. These included target clientele subject and topic objectives 
for specific learning through educational television. She then discussed 
some of the essentials of format of a script. A script should be written in a 
way that it creates and sustains motivation, divergent thinking, creating 
sensitivity for the physical and social environment and results into joyful 
learning. Examples of enrichment programmes on educational television 
were also cited and their advantages were explained. 


80 



Educational television inputs should be taken in all seriousness because 
these also develop the skills of attentiveness, self-learning and bring in the 
outside world into the classroom teaching-learning process. 

Multigrade Teaching 

Professor Bhattacharjee discussed strategies for Multigrade teaching in 
Primary schools. There are a large number of sparsely populated 
inhabitations in remote, rural, hilly, coastal areas where the number of 
school going children at primary level is much less than the prescribed 
teacher pupil ratio. Consequently, one teacher has to manage and teach 
more than two grades, sometimes even three grades. This practice is termed 
as Multigrade Teaching. It is more prevalent in India due to drop out in 
grades III, IV, V and non-enrolment of some children in educationally 
backward areas. 

Prof. Bhattacharjee presented a series of pedagogic strategies which have 
been field tested. These are: 

1. Identification of Curriculum content for whole school activities. 
Some of the content could be from value education, socially 
useful productive work (Work Experience), Environmental 
Studies, personal and social hygiene 

The use of audio cassettes, drama, etc., can be some other 
situations for whole school participation. Most of the learning 
situations in non-cognitive areas can be adopted for planning 
whole school activities. 

2. Some competencies in two grades are similar and can be 
combined for teaching of those competencies. Teaching of first 
language, music, dance are some areas which provide 
opportunities for integration of classes in some cases. 
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3. The school time table is to be framed in a way that the same 
subject is learnt by all the grades at the same time, it paves for 
a conducive learning environment in the small school. Some 
strategies to create a learning climate for various grades could 
be group learning, use of activity sheets, etc. 

4. Home work and out of school assignments should be on 
problem solving and creative work rather than repetition of 
instructional work so that parents do not face the stress on 
account of the education of the child. This particularly is useful 
in the case of first generation learners. 

5. Space Management is another crucial strategy in Multigrade 
Teaching situations. Wall paintings, writing of instructional 
messages on classroom walls, preparation of black paint margin 
boarder on walls for children -to practise for themselves facilitate 
pupils’ learning. In the same way, seating of pupils in small 
groups reduces disruption and interruption in self-learning. 

6. Community involvement though voluntary participation of 
individuals in areas like games, physical education, dance 
drama also provides opportunities to the teacher to save time 
and energy and use it for cognitive areas 

7. These days, there is a movement for use of self-learning 
instructional sheets. These also help in promoting self learning 
skills. 

1 

Prof. Bhattacharjee said that the best approach would be to win the hearts 
of children through love and acceptance so that learners pursue their 
learning with fondness. 
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Descriptive Research Methods in Education 

Prof. R.R. Saxena provided an overview of the descriptive research methods 
in education. Dwelling on the two categories of research i.e. quantitative and 
qualitative research, the characteristics of descriptive research were 
enumerated. These are as follows: 

Descriptive/Qualitative research appeals to reason; 

It is based on logistics and evidence; 

It is a systematic endeavour rather than a sporadic, 
incidental or casual conclusion; 

It gives a strong emphasis on exploring the nature of a 
particular variable. 

Action research is a type of descriptive research dealing with specific 
problems related to curricular and co-curricular areas and teaching¬ 
learning strategies in local specific context. 

Quantitative research is used to arrive at results through evidence and 
inference. Under it, we make attempts to aggregate individual datum. 
Sometimes discrepancies occur effecting Mean, Variance, Coefficient of 
Correlation because of the errors which creep in a large sample. Examples 
from Census operations in India cited. Further, the need for sample survey 
was explained. 

Since every item has time and cost value in data collection and data 
processing, the sample survey helps to aggregate attributes without passing 
through treatment of all the items. Examples of measuring stagnation and 
drop-out rates were cited. 
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Prof. Saxena discussed Ifte main considerations of a sample survey. There is 
a need to focus on the following aspects: 

Nature of the objectives of survey; 

Population to be sampled; 

Degree of precision desired; 

The possible stratification of population; 

Procedure for the selection of sample; 

Decision about the sample size. 

Example from National Education Surveys were cited to explain how sample 
survey is used for estimating the likely results. 

Interactions with other Academic Faculty Members 

The academic faculty of the Department of Teacher Education and 
Extension; CerJtral Institute of Educational Technology; Regional Institute of 
Education, Mysore interacted with the participants on themes of 
pedagogical importance in the teacher training system. Some of the topics 
are given here: 

1. Preparation of Training Material: Dr. K.M. Gupta 

2. In-service Education - Concept and Identification of Training 
Needs : Dr. Saroj Pandey. 

3. Conducting Projects and Assignments: Dr. Nirmal Sabharwal. 

4. Publication Policy for Quality Material: Prof. Puran Chand 

5. Tools and Techniques for Data Collection. Dr. Raja Ram. 

6. Processes of Educational Television Production and Improvising 
Teaching Aids: Dr. Harmesh Lai 

7. Educational Radio : Dr. Banyal. 



The academic faculty of RIE, Mysore supported by the Resource Faculty 
drawn from sister educational institutions did the principal role in providing 
orientation to the practical work in Teacher Education Institutions as also 
how to plan a comprehensive School Experience Programme. 

Each participant took upon himself/herself one project and writing of one 
assignment. For facilitating their work the academic faculty members of 
Department of Teacher Education and Extension provided necessary 
guidance and supervision. The details have been provided in annexures. 
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Annexure - II 


Resource Faculty for the Programme on Professional Development 

of 

Teacher Educators of Sri Lanka 
Period: 25/09/2000 to 24/12/2000 (Three Months) 

Venue: NCERT HQs and its constituent units 


s. 

No. 

Name of Expert 

Topic (s) for Lecture-cum-discussion 

■ 

Prof J S Rajput 

Teachers in Search of New Perspectives 

2 

Prof M S Khaparde 

(i) Role of NCERT in Qualitative 
Improvement of School Education 

(ii) Research in Education - Need, Importance, 
Status and Trends 

3 

Prof 0 S Dewal 

(i) Towards a Learning Society 

(ii) Alternative Strategies in Education 

(iii) Distance Learning 

4 

Prof C L Anand 

(i) teacher Education in South Asian 

Perspective with special reference to India 

(ii) Changing role of the Teacher in the 
Emerging Indian Society 

5 

Prof Satya Bhushan 

School Education in South Asian Scenario 

6 

Prof R H Mehrotra 

(i) Secondary Teacher Education Admission 
Policies & Practices 

(ii) Secondary Teacher Education Curriculum 
Management & Structure 

7. 

Prof S N. Singh 

(i) Elementary Teacher Education. Content 
and Methodology 

(ii) Pre-service Teacher Education Content 
and Methodology 
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8 

Dr TN Dhar 

K... 

(i) Preparation of Teacher Educators 

(n) Professional Development of'I eachers 

9 

Prof N K, Ambasht 

(0 Open Schooling 

(u) Education in Values 

10 

Dr J L Azad 

Teacher Accountability 

11 

Dr RP Singhal 

Secondary Education in India Emerging Issues and 
Concerns 

■ 

Prof CHK Misra 

(i) Learning to Live Together 

(u) Priority Areas of research in School 

Education 

13 

Prof K G Sarma 

(i) Teacher Education in Indian Scenario 

(n) Evaluation in Teacher Education 

14 

Prof R P Sharma 

Teacher Education in Global Perspective 

■ 

Prof H S Srivastava 

Curriculum Evaluation 

1 

Prof S C Sarma 

(i) Elementary Teacher Education 

Management and Structure 
(li) Elementary Teacher Education Admission 

Policies and Practices 

17 

Prof D S Muley 

(i) Peace Education 

(ii) Education for International Understanding 

18 

Prof R M Kalra 

Remedial Teaching for Science Education 

19 

Prof B R Goyal 

Action Research 

20 

Prof G L Arora 

(i) School Education in India, Management 
and Structure 

(ii) Teacher Educator’s Profile 
(ui) Rights of the Child 

21 

Prof Puran Chand 

Publication Policy for Quality Material 

22 

Prof R R Saxena 

Descriptive Method of Research 
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Prof RD Shukla 


Prof RK Dixit 



Prof Ved Parkash 


Prof. Usha Nayar 


Prof C S Nagaraju 






Prof Sarla Rajput 


Prof R L Phutela 


Prof D K 
Bhattacharjee 


Prof Satvir Singh 


(i) Emerging Issues and Concerns in School 
Curriculum at Elementary Stage 

(ii) Emerging Issues & Concerns in School 
Curriculum at Secondary Stage 


Curriculum, its meaning and scope 


Prof K K Vashistha Curriculum Development - Principles and Processes 


Continuous and Comprehensive Evaluation and 
Grading System 


Education qf the Girl Child in South East Asia - 
Issues and Concerns 


( 1 ) Elementary Education in India 

Constitutional Provisions, Goals and 
Achievements 

(ii) Elementary Education in India - Emerging 
Issues and Concerns 


Pillars of Learning 


Tele and Video Conferencing 


Multigrade Teaching 


Management of Data Analysis in Educational 
Research 


Prof Kusum Sharma I Education of the Disabled 



Dr Madhu Pant 


Mrs. Nirmal Sabharwal 


Dr S K Yadav 


Dr Harmesh Lai 


Educational Ratio 


Organization of In-service Education - Training 
Programme 


DIET - Its role and Functions 

(j) Processes of Educational Television 
Production 

(ii) Improving Teaching Aids DIET - Its Role 
and Functions 


Dr RP Gupta 


NCERT - Its structure, Role and Functions 
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39 

Dr K M Gupta 

Preparation of Training Material 

40 

Dr R B L Soni 

Children with Impaired Vision Identification of 

Educational Innovations 

41 

Dr Baniyal 

Educational Ratio 

42 

Dr Saroj Pandey 

In-service Education - Concept and Identification of 
Training Needs 

43 

Dr Raj Rani 

Tools and Techniques for Data Collection 

44 

Dr Pranati Panda 

Handling Large Size classes 

45 

Mrs Sandhya Sangai 

Financial and Administrative Views of Programme 























Annexure - HI 


Assignments written by 
Teacher Educators of Sri Lanka 

1. Continuing Education Needs of Sri Lankan Teachers at 
Primary/Secondary Stage. 

2. Classroom Practices in Primary Grades of Sri Lankan 
Schools. 

3. Peace Education - its Concept and Practice with Special 
Reference to South Asian Countries. 

4. Patterns of Lesson Planning at Elementary School Stage. 

5. Peace of Cultural Education in Pre-Service Teacher Education 

| 

Curriculum. 

6. Internship Programme in Regional Institutes of Education in 
India and its Relevance for Sri Lanka. 

7. ^Assessment of Quality of Education at School Stage. 

8. Continuous and Comprehensive Evaluation of Pupils 
Progress: Concept and Strategy. 

9. Educational Research Trends in India. 

10. Role of Educational Technology in School Education. 

11. Accountability of Teachers. 

12. Professional Ethics of Teachers. 

13. Diagnostic and Remedial Teaching. 
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14. Automatic Promotion: Problems and Issues. 

15. Accreditation of Teacher Education Institutions - Issues and 
Significance. 

16. Guidance and Counselling in School. 

17. Models of Text-book development. 

18. Teachers’ role in the New Millennium. 

19. Alternative Schooling: Concept and Strategy. 

20. Special Education: Perspective Plans and Inclusive 
Education, 

21. Teachers Profile in South Asian Countries. 

22. Goals of Education in the Context of Delors report. 

23. Action Research - Concept, Need and Importance. 

24. Emerging Issues and Concerns of Education in Sri Lanka. 

25. Human Rights Education. 

26. Radio and Television - Their Use and Relevance in Education. 

27. Religions Education and Living Together. 

28. Emerging Areas of Research in Teacher Education. 

29. School Education in Sri Lanka - Management and Structure. 

30. Multigrade Teaching. 



Annexure - IV 


Visitation to Places of Cultural Interest in India 

The participants visited the following places of cultural interest 

* Archeological Museum, >arnath 

* Bodh Temple at Sarnath 

* Bodh Temple at Bodhgaya 

* Bharat Kala Mandir, Banaras 

* Haridwar 

* Agra 

* Water falls at Masoorie 

* Vnndavan Gardens, Mysore 

*■ Chaumandi Temple, Mysore 

* Tipu Sultan Palace, Mysore 

#■ Mysore Palace 

Bellur Temple, Mysore 
¥ Qutab Minar, Delhi 
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Annexure — V 


Visitation to Educational Institutions in India 

* National Open School, New Delhi 

* Regional Institute of Education, Mysore 

¥ State Council of Education Research and Training, Delhi 

District Institute of Education and Training, Moti Bagh, Delhi 
¥ Faculty of Education, Banaras Hindu University, Banaras 

* District Institute of Education and Training, Mysore 

* Rama Krishna Institute of Moral and Social Values, Mysore 

* Mothers International School, New Delhi 
Chateniya Primary Teacher Training College, Mysore 

* Central Hindu Girls School, Banaras 

In addition to the above institutes the participants visited some schools and 
teacher education institutes of reputation m the local places 
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